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SCHOOL IMPROVEMENT GRANTS

Purpose of the Program

School Improvement Grants (SIG), authorized under section 1003(g) of Title I of the Elementary and Secondary Education Act of 1965
(Title I or ESEA), are grants to State educational agencies (SEAS) that SEAs use to make competitive subgrants to local educational
agencies (LEAS) that demonstrate the greatest need for the funds and the strongest commitment to use the funds to provide adequate
resources in order to raise substantially the achievement of students in their lowest-performing schools. The Department published final
requirements for the SIG program in the Federal Register on October 28, 2010 (http://www.gpo.gov/fdsys/pkg/FR-2010-10-
28/pdf/2010-27313.pdf). In 2015, the Department revised the final requirements to implement language in the Consolidated
Appropriations Act, 2014, and the Consolidated and Further Continuing Appropriations Act, 2015, that allows LEAs to implement
additional interventions, provides flexibility for rural LEAS, and extends the grant period from three to five years. The revisions to the
requirements also reflect lessons learned from four years of SIG implementation. Finally, since the final requirements for the SIG
program were published in 2010, 44 SEAs received approval to implement ESEA flexibility, pursuant to which they no longer identify
Title | schools for improvement, corrective action, or restructuring. To reflect this change, the revised requirements make an LEA with
priority schools, which are generally a State’s lowest-achieving Title | schools, and focus schools, which are generally the schools within
a State with the largest achievement gaps, eligible to receive SIG funds.

Availability of Funds
The Consolidated Appropriations Act, 2014, provided $506 million for School Improvement Grants in fiscal year (FY) 2014.

State and LEA Allocations

Each State (including the District of Columbia and Puerto Rico), the Bureau of Indian Education, and the outlying areas are eligible to
apply to receive a SIG grant. The Department will allocate FY 2014 SIG funds in proportion to the funds received in FY 2014 by the
States, the Bureau of Indian Education, and the outlying areas under Parts A, C, and D of Title | of the ESEA. An SEA must allocate at
least 95 percent of its SIG funds directly to LEAs in accordance with the final requirements. The SEA may retain an amount not to
exceed five percent of its allocation for State administration, evaluation, and technical assistance.
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SUBMISSION INFORMATION

Electronic Submission:
The USOE strongly prefers to receive an LEA’s FY 2014 SIG application electronically. The application
should be sent as a Microsoft Word document. not as a PDF.

Each LEA should submut 1ts FY 2014 application to:

Dr. Eebecca Donaldson
ESEA Federal Programs Coordinator
rebecca. donaldson@schools.utah cov

In addition, the LEA must submit a paper copy of the origmal cover page signed by the LEA
supenintendent/charter school director to the address listed below under “Paper Submission ™

Paper Submission:

If an LEA is not able fo submit its application electronically. it mav submit the original and two copies of its
SIG application to the following address:

Dr. Rebecca 5. Donaldson

ESEA Federal Programs Coordinator
Utah State Office of Education

250 East 500 South

PO Box 144200

Salt Lake City, UT 841144200

Application Deadline

Applications are due no later than 5:00 P.M. on November 20, 2015.

For Further Information

If you have questions about School Improvement Grants (SIG) 1003(g). please contact one of the following
members of the USOE ESEA Federal Programs/School Improvement Team: Dr. Rebecca Donaldson (801-
538-7869, Rebecca.donaldson@schools.utah gov), Dr. Max Lang (801-538-

7725, max lang@schools.utah. gov) or Jeff Ojeda (801-538-7945, jeffrev.ojeda@schools. utah. gov).
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San Juan School District 200 Marth Main Street
Blanding, UT 84511

LEA Contact for the School Improvement Grant

Wame: Lynnette Johnson

Position and Office: Student Services Director

Contact’s Mailing Address: San Juan School District
200 Morth Main St
Blanding, UT 84511

Telephone: 435-678-1227
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The LEA, through its authorized representative, agrees to comply with all requiremenis applicable to the School
Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that
the State receives through this application,




STATE OF UTAH SCHOOL IMPROVEMENT GRANT FY 2014

LEA APPLICATION

LEA APPLICATION: REQUIREMENTS

The LEA application must contain, at a minimum, the information set forth below. An LEA may include other
information that it deems necessary; however, an LEA is required to respond to each of the following items and
bullet points in the exact order in which they appear in this application.

As part of the application process, the LEA is required to present their school improvement (SI1G) plan in person.
The presenters should include, at a minimum, the LEA Superintendent/Charter School Director or designee, the
LEA Title I Director, and the principal(s) of the school(s) included in the application. The school improvement
(SI1G) plan will be presented to the application reviewers in order to highlight specific aspects of the application,
demonstrate the LEA’s capacity and commitment to fully and effectively implement all requirements of the
specific SIG model(s) selected, and to clarify questions that the reviewers may have regarding the LEA’s SIG
plan.

A. SCHOOLS TO BE SERVED: An LEA must include the following information with respect to the

eligible schools it will serve with a School Improvement Grant.

An TFA must identify each Prionty and Focus school the LEA commits to serve. An LEA must identify the
school improvement model that the LEA will use in each Prnionity and Focus school.

The school improvement mtervention models the LEA may choose from are: (1) fumaround; (2) restart; (3)
closure; (4) transformation; (5) evidence-based whole school reform model; and (0) early learning model.

EXAMPLE:

NCESID PRIORITY FOCUS (if INTERVENTION MODEL

# applicahle)!

Tse bimidzisgal
Elementary

X TEANSFORMATION

'An LEA in which one or more prionity schools are located must serve all of these schools before 1t mav serve one or more focus
schools.

B. DESCRIPTIVE INFORMATION: An LEA must include the following information in its application

for a School Improvement Grant.

The actions listed i Part B of this application are those that an LEA mmst take prior to submitting its
application for a School Improvement Grant.

(1) For each priority and focus school, that the LEA commits to serve, the LEA must
demonstrate that the LEA has analvzed the needs of each school, such as instructional
programs, school leadership and school infrasoucture, based on a needs analysis that, among




other things, analyzes the needs identified by families and the community, and selected
interventions for each school aligned to the specific needs each school has identified.

The Utah State Office of Education requires that any LEA making application for the School Improvement
Grant 1003(g) must analyze the needs of each Prionity and Focus School for which if applies that appears on
the State’s identified Prionity and Focus School list. Included in the analysis of each school, the LEA must
analyze each of the data points listed below fo determine the specific SIG intervention model for each
school.

a. Percent of students sconng proficient in Reading’ Language Arfs and Mathematics (LEAs must
consider both overall school and subgroup aclievement);

b. Trend data for both Reading/Tanguage Arts and Mathematics (LEAs must consider overall
school and subgroup achievement);

c. Demographic information relevant to the school’s acluevement in Reading/T anguage Arts and
Mathematics:

d. Confextnal data for the school (attendance, graduation and dropout rates, discipline reports,
parent and community surveys);

e. Teacher information (teacher attendance, mrnover rates, teaching assignments aligned with
highly qualified teacher status, teacher education, expenience, and performance evaluations);

f Adnunistrator information (how long the admimistrator has been at the building, or the

replacement of the principal as required in the Turnaround, Transformation. and Early Leaming

models, administrator education, experience, and performance evaluations);

Effectiveness of instructional programs that have been implemented;

Analysis of family and community needs for each identified school;

Effectiveness of any prior school reform efforts; and

The LEA must provide the rationale for the specific SIG mtervenfion model selected for each

school included in the LEA application to demonstrate that the model(s) selected 1s aligned to the

specific needs of individual schoolis).

Torpm

TSE'BIINIDZISGAI ELEMENTARY

Student Pedformance/Trend Data

Tse'biinidzisgai Elementary ranks as the lowest academically performing school in the bottom 5% in
the State of Utah. Tse'biinidzisgai’'s grade for 2015 is an F.

The school is not only last in achievement with similar populations, but last in growth for Language
Arts and third from the bottom in growth for Mathematics. This unacceptable performance demonstrates
the great need for a School Improvement Grant inttiative.
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Language Arts

Mathematics % Proficient, 2015
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SAGE Results for TSE Bll NIDZISGA| SCHOOL
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Utah Education PACE*
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School Demographics
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Academic Performance
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TSE'BII'NIDZISGAI SCHOOL (saN JUAN DISTRICT School Year: 2015

Elementary Grade: F  roints 12400 21 %

All Students Participation Rate: 100 % -
Below Proficient Participation Rate: 100 % -

Proficiency fotal 14/300

Language Arts G100
Mathematics 3100
Eclence &Moo

Growth Totak 110/300

All Students
Language Arts 17/50
Mathematics 13780
Science 24730
Below FProficent
Language Arts 18/560
Mathematics 1450
sclence 24750

Demographics/Contextual Diata

Tse'biinidzisgal Elementary lies at the heart of some of the world's most spectacular vistas and
boasts a nch American Indian cultural heritage. The scheool is located in Monument Valley, southeastem
Litah in the Four-Comers Region and is within the borders of the Navajo Nation. 94% of the students are
Navajo. Understanding some of the complexities of the region helps one appreciate the challenges
students face.

According to the most recent US Census, average household income for Monument Valley
residents is 517,500 as compared to the State of Utah at 559,770 (the ninth highest in the nation). This
dispanty in income is reflective of the high McKinney homeless rate (70%), high Limited English
Proficiency (66%) and overall lack of student achievement. The school has a chronic absenteeism rate
of 47% and a mobility rate of 32%.

The school works consistently to implement Positive Behavior Supports (PBS) and office referrals
are not a significant problem.

11



Behavior Type Incident Count

Disrespectiul Behavior 2
Disruptive Behawior T
Fighting 2
School Rula Vinlation 6
Unsafe Behavior 19
Total Incidents: 26

The Distnict has invested heavily in both capital outlay projects and instructional support over a
sustained penod of time. The Board has established a lower studentfteacher ratio for the reservation
schools. The ratio for Tse'binidzisgai 1s: Grades K-1, 19:1; Grades 2-3, 21:1 and Grades 4-6, 23:1.

Four years ago, students attended an older school, Mexican Hat Elementary, which was not
centrally located in the community. The new school, Tse'binidzisgai Elementary, is a beautiful structure
located in Monument Valley next to the high school.

Wieltone 1o Hee new ﬁl:'hii'uiJl:::i.-g,ﬂ Flrssenbury Scheal

Tse'binidzisgal Elementary is characterized by challenging demographics including significant
poverty, language bamers and inadequate housing.

Enrollment | Low F& % &% Ethnicity
income McKinney | ELL American | Hispanic Multiple Total Caucasian
Homeless Indian Race Minority
284 100% 196/70% | 187/66% | 267/94% | 8/3% 1/.3% 276/97% | 8/3%

San Juan School District is one of the most remote regions in the United States, covening an area of
approximately 8,000 square miles that is characterized by exireme geographic isolation. The population
density is less than two people per square mile. Tse'binidzisgai Elementary is 83 miles or 1 hour and 20
minutes away from the District Office in Blanding. The closest city with shopping is Cortez, Colorado at 132
miles or 2 hours and 39 minutes away.

Teachers have difficulty accessing high speed internet at home, as a result of recent legislation
prohibiting personal use of schoaol internet, which furthers the isolation teachers feel. Because the school is
within the borders of the Navajo reservation, teachers are unable to purchase land or a home. The District
provides subsidized housing, but many teachers would prefer to have their own residence. Recruiting and
retaining teachers, who are willing to live in Monument Valley, is an enomous challenge for the distnict.
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Teacher Information

Turnover continues to be a challenge for Tse'binidzisgal. This year the school had a 28% turnover
rate. 56% of teachers have been at the school 5 years or less. Only one teacher has taught over 15 years

at the schoaol.

5

-

38

&
Amado H. gt 1.0 1 100% YES BACH IN-PROGRESS | PROVISIONAL
Anderson C. Kindergarten 1.0 13 EEE YES BACH EFFECTIVE CAREER
Elliot K. g 1.0 1 543 YES BACH IN-PROGRESS | PROVISIONAL
Frankowski . 4t 1.0 4 89% YES BACH EFFECTIVE PROVISIOMAL
Holiday L. 1 1.0 s 355 YES BACH EFFECTIVE CAREER
Jim A. g™ 1.0 B EEE YES MASTER | EFFECTIVE CAREER
Johnson H. SpEd 1.0 s 363 YES MASTER | EFFECTIVE PROVISIOMAL
Kensley A. 3 1.0 11 100% YES BACH MINIMALLY CAREER

EFFECTIVE
LeCheminant P. Kindergarten 1.0 1 94% YES BACH IN-PROGRESS | PROVISIONAL
Mckenzie M. Preschool 1.0 3 EEE NO BACH IN-PROGRESS | PROVISIONAL
Sanders 5. gth 1.0 1 98% YES BACH IN-PROGRESS | PROVISIONAL
Sekaguaptewa K. g™ 1.0 2 98% YES BACH EFFECTIVE PROVISIONAL
Singer A. pnd 1.0 3 92% YES BACH EFECTIVE CAREER
Singer A. 1 1.0 1 363 YES BACH IN-PROGRESS | PROVISIONAL
Smith D. Heritage Lang. | 1.0 3 94% YES BACH EMERGING CAREER

EFFECTIVE
Tsosie J. SpEd 0.5 2 97% YES BACH IN-PROGRESS | PROVISIONAL
Valentine D. 34 1.0 22 100% YES BACH EFFECTIVE CAREER
Yazzie R. 4t 1.0 2 363 YES BACH EFFECTIVE PROVISOMNAL

Administrator Information

The current principal, Lisa Young, was hired in the 2012-13 school year as a turmnaround principal

(see Aftachment #1).

The school is in their second year participating in the University of Virginia: Partnership for Leaders
in Education (UVA:PLE) training. Mrs. Young participated in a Behavioral Event Interview, administered by
a UVA consultant and according to this criteria was identified as a “Tumaround Prncipal”.

In an effort to stabilize the school's administrative turnover and to capitalize on the strengths of the
principal, the District is electing to request a waiver of the requirement to replace the existing principal.

[Under subpart 1 or 2 of part B of Title VI of the ESEA (Rural Education Assistance Program)
that chooses to modify one element of the tumaround or transformation model]

We will address this requirement maore fully in section #15 that specifically asks for this information.
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Effectiveness of Instructional Programs Implemented

The instructional program is structured around a school-wide schedule that ensures the full core i1s
taught in every grade level every day.
Teachers have five workshops:

« Word Study (20-25 minutes daily) Instruction includes CORE standards in phonological awareness,
phonics, vocabulary, high frequency words etc. Also used are Words Their Way, Fountas & Pinnell
Phonics matenals, and other current professional resources.

¢ Readers' Workshop (70-85 minutes a day) Instruction includes CORE standards with guided
reading. Matenals include CORE, Continuum of Literacy Learning, high quality read alouds and
other mentor texts, some Imagine It basal, LLI and Lucy Calkins Units of Reading and current
professional resources—.e. unwrapping the standards books, When Readers Struggle etc.
(Younger grades are longer and other grades are shorter to allow more time for content area
reading in longer science/social studies time.)

¢« Wnters' Workshop (45 minutes a day) Instruction includes CORE, Continuum of Literacy Learning,
quality mentor texts, Lucy Calkins Units of Wnting for the Common Core, and current professional
resources.

« Math (85 minutes a day) Instruction includes Core Standards, CORE, some Envision senes and
professional resources including Van de Walle, Richardson, Burns, NTCM book, unwrapping the
standards resources.

« Science/Social Studies (30-60 minutes a day—shorter in lower grades, longer in upper grades)
Instruction includes CORE, FOSS, UEN, and PLATEAU resources.

Interventions/SPED services are during the middle of these blocks so students do not miss the
whole group grade level mini-lessons. Students work with interventionists or SPED team, with teacher
support, during what would be independent practice time.

Please see section #3 pp. 27-35-Requirements for a Transformation Model (Data to ldentify and
Implement Instructional Program) for data used to determine effectiveness of programs implemented.

Family and Community Needs
Students’ families are faced with complex economic and social iIssues exacerbated by low
educational levels and high unemployment.

2012 Highest Education Level San.Juamn county, Monument Valley, United States

Attained (Population Age 25+) uT UT 24516
Did Mot Complete High Scheool 15.48% 24 61% 13.90%
Completed High School 32 BO% 30 30% 27 74%
Some College 20.01% 17.12% 21.45%
Completed Associate Degree 13 0808 11 800%, 7. TE%
Completed Bachelors Degree 11.14% 3.99% 18.25%
Completed Graduate Degree EB4% 3188 7 BT
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The economy of the Navajo Nation is comparable to that of a third world country. High
unemployment rate, lack of income, paved roads, modern housing and amenities, lower education level,
high poverty rate, an histonc lack of communication infrastructure are just a few examples of the problems
faced by the Navajo people.

» The unemployment rate on the Navajo Nation is almost 11 times more than in the United States

» Per Capita Income on the Navajo Nation is 4 59 less than the rest of the United States

» The Navajo Nation has the worst poverty rate in the United States (56.1 percent)

» No less than 60 percent of Navajo MNation monies is spent in off-reservation communities

= Only 15% of Native households have computers

» Only 22% of Navajo households have telephones

» Only 47% of Native households on all Four Comers reservations have telephones, while 94% of

American households have telephones
—-2010 Census

All these factors contribute to the low achievement and cycle of hopelessness in reservation
schools. Tse'binidzisgai Elementary School mirmors these same challenges. This remofe community
struggles to access senvices available in more urban areas. Since many homes lack internet and phone
services as well as expenence cultural and language bamers, schools often encounter difficulty
communicating effectively with parents. Furthermore, engaging parents in the quest for higher student
academic achievement can be challenging.

Historically many families have expenenced harsh educational BIA and Boarding School systems
that color their perception of what a healthy school should be. Too many families have been forced into
systems that have not honored their culture and have disrupted their families. This has resulted in a degree
of mistrust and lack of bonding with the school system. Parent’s lack of education makes their task of
supporting their students’ academic endeavors difficult at best.

Junsdiction issues complicate services for families living on the reservation. Tnbal agencies are
often overwhelmed or incapable of effective response. Most functions available through State of Utah and
San Juan County agencies are rendered useless as junsdiction often prevents agencies from responding to
families and students living on the Navajo Reservation. This results in inadequate law enforcement,
substandard social services and non-existent workforce support. Children are too often in danger without
mechanisms to protect and nurture them.

Despite challenges of both academic and social support successes at Tse'binidzisgail, school
surveys—School Survey of Stakeholder Input-University of Utah UT. Ed. Policy Center and School
Readiness Assessment-UVA questions (see Aftachments #2 and #3)—are remarkably high, and in many
cases exceed the State averages. This level of satisfaction can at imes contribute to a sense within the
school and community that outside parties just don't understand the quality services the school does offer
and the unigue challenges other schools do not have.

Effectiveness of Prior Reform Initiatives

Tse'biimidzisgai Elementary was the recipient of a School Improvement Grant (SIG) during the years
2011-2014. The school had four different administrators dunng the 2011-14 penod. The first administrator
left by December and the District placed an interim principal to finish out the year. The second year
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principal was one of our more successful northem administrators, but had difficulty ganing fraction in a
reservation school. She left at the end of the school year. We hired the current principal in 2012-13.

The District had previously written a SIG application for Bluff Elementary School, which was
extremely successful. Bluff was recognized at both a State and Federal level for their significant raise in
Language Arts and Mathematics proficiency levels in a two year penod.

The School Improvement Plan for Tse'biinidzisgal was identical to the Bluff grant. However the lack
of consistent leadership impaired the school’s ability to implement the school reforms successfully. When
the new/current principal came on board, the State changed the end of level assessment from CRT's to
SAGE which further complicates companson of achievement. We do not believe the first S1G initiative
resulted in academic improvement, primarily because of lack of administrative leadership and the increased
rigor of the new Core Standards and SAGE assessment.

Scoring Rubric — B (1)

The LEA has analyzed the needs of each eligible school identified in the LEA's application and selected a
51G model for each school based on the results of the analyses.

0= provides no data 1=provides limited data 2=provides most data 3=provides all data
The percent of students scoring proficient for Language Arts and Mathematics Rating: 0123
includes overall school and subgroup achievement. Comments:
Trend data for both Language Arts and Mathematics for the overall school and Rating: 0123
subgroup achievement is included. Comments:
Demographic information is complete and includes all relevant data. Rating: 0123
Comments:
Contextual data is complete and includes all relevant data. Rating0123
Comments:
Teacher information is complete and includes all relevant data. Rating: 0123
Comments:
Administrator information is complete and includes all relevant data. Rating: 0123
Comments:
Effectivensss of instructional programs that have been implemented. Rating: 0123
Comments:
Analysis of family and community needs for each schoaol site. Rating: 0123
Comments:
Effectiveness of prior school reform efforts is included. Rating: 0123
Comments:
Rationale for the 51G intervention model chosen for each school is included. Rating: 0123
Comments:
Score:; J30

1L
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(2) For each Priority and Focus school, that the LEA commits to serve, the LEA must
demonstrate that it has taken into consideration family and community input in selecting the
intervention model.

The Utah State Office of Education requires that any LEA making application for the School Improvement
Grants 1003(g) must commut to serve, and demonstrates that 1s has taken into consideration fanmuly and
community input in selecting the infervention model through selected activities as appropriate. Consistent
with Title ITT and OCR. compliance, every effort should be made to communicate with the parents and the
community in the top 5 languages of the school(s) as counted from the Home Language Survey. The
following are examples of activities to consider:

» Survey students and parents to gauge needs of students, families, and the commumity;

* Conduct activities to involve parents and stakeholders in the selection of an intervention model
best suited to the specific needs of the school (e.g., hold community meetings);

» Develop the school improvement plan in line with the model selected:

+  Commmunicate with parents and the community about school status, improvement plans, choice
options, and local service providers for health, nutrition, or social services through press releases,
newsletters. newspaper announcements, parent outreach coordinators, hotlines. and direct mail;

*  Assist families in transitioming to new schools if thetr current school is implementing the closure
model by providing counseling or holding meetings specifically regarding their choices;

* Hold open houses or onentation activities specifically for students attending a new school if their
prior school is implementing the closure model;

o Establish organized parent groups;

¢  Conduct community-wide assessment fo identify the major factors that significantly affect the
academic achievement of students in the school, including an inventory of the resources in the
community and the school that could be aligned, integrated, and coordinated to address these
challenges.

In addition to fanmuly and community mput, LEAs must consult with all relevant stakeholders regarding the
LEA’s selection, application, and implementation of the chosen intervention model in its Priority and Focus
Schools. LEAs must identify the process through which the LEA will involve:

a. School admmistrators;

b. Teachers:;

c. Parents:

d. School Commumity Council (SCC); and,

e. The LEA must describe how the local school board will be engaged to ensure successful
implementation (including the priontization or revision of appropriate board policies and allocation
of resources for SIG schools).

TSE'BIINIDZISGAI ELEMENTARY
School Teachers Parents School SJSD School
Administrator Community Board
Council
Initial Planning | Attended USOE | Meeting wath Electronic School School Board
SIG Bidder's faculty 12/08/15 | communication | Community meeting
Conference- to gain support Council- 12/08/2015 to
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Sconing Rubric — B (2)

{including and get input, soliciting input | 12/08/15 to gain | get approval,
Elementary conducted by and support. support and get | support and
Supervisor & Elementary input, input. Support
Title 1 Director) | Supervisor. conducted by letter signed
11012115, pnncipal and this meeting.
Consulted on Elementary
direction and Supervisor
details of the
grant.
Draft version of | Principal Meeting with Final version
grant involved faculty to uploaded to
throughout the | discuss details Board members
grant with input. | of grant and for January
Final version gain further Board Mtg.
given fo support.
principal for any
revisions/edits.
Future Weekly Daily TLC Annual survey. [ Monthly SCC 3 annual
Involvement meetings with meetings with meetings will reports to the
School Principal; include Board that will
Shepherd to information include SIG
monitor grant about the information/pro
progress. initiative. gress.
1-Principal
Report;
2-Flementary
Supervisor
report;
3-Student
Services/Title 1
Director report
I

0= provides no information  1=provides limited information Z=provides most information  3=prowvides all information and rationale

For each Priority and Focus school, that the LEA commits to serve, the LEA must demonstrate that it has taken into
consideration family and comimunity input in selecting the intervention model.

The LEA has identified the process through which it will involve Rating: 0123
administrators. Comments:
The LEA has identified the process through which it will involve Rating: 0123
teachers. Comments:
The LEA has identified the process through which it will involve Rating: 0123
parents. Comments:
The LEA has identified the process through which it will involve the Rating: 0123
School Community Coundil {SCC). Comments:
The LEA has identified the process through which it will involve the Rating: 0123
community. Comments:
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The LEA has identified the process through which the local school Rating:0123
board will be engaged to ensure successful implementation Comments:

{including the prioritization or revision of appropriate board policies
and allocation of resources).

Score: {18

(3) The LEA must describe actions it has taken, or will take, to design and implement a plan

a.

b.

B e o

consistent with the final requirements of the turnaround model, restart model, school closure,
transformartion model, evidence-based whole school reform model, or early learning model.

The LEA must include in 1ts SIG application information that describes how 1t will implement with fidelity
each of the requirements associated with the specific mtervention model(s) selected for its eligible schools.
For additional supporting questions to help in the selection of the most appropriate model see Addendum A
LEAs must include the following information in their application:

Describe how the LEA will implement with fidelity each requirement associated with the specific
intervention model{s) selected for its eligible schools;

Provide sufficient information describing how the LEA will successfully implement each
requirement;

Describe any steps already taken by the LEA to initiate school improvement efforts that align
with SIG mtervenfion models; and

Provide a detailed fimeline for implementation of the intervention model chosen for each school
the LEA intends to serve.

Describe annual SMART goals for the state’s SAGE assessment in Reading/language arts;
Describe annual SMART goals for the state’s SAGE assessment in mathematics;

Describe how the LEA will measure progress on the leading indicators;

Describe how the LEA will provide ongoing consultation with all relevant stakeholders,
including families and the community, regarding the LEA’s application and implementation of
the selected SIG intervention model(s) in its selected school(s).

Turnaround Model:

SR EFm RS a0 @R

?T

B

If an LEA selects the Turnaround Model. each of the following actions nmst occur:

Replace the principal

Provide LEA support to the new principal

(rant greater flexibility to the principal (e g. staffing, calendars, budget)

Locally develop and adopt competencies fo screen existing staff

Identify and replace 50% of the existing staff, using locally adopted competencies
Implement strategies to recruit, place, and retain staff

Select and hire new staff

Provide ongoing job-embedded professional development

Adopt a new governance structure

Use data to identify and implement an instructional program that 1s research-based, vertically
aligned, and aligned with Utah Core Standards at each grade level

Promote the continuous use of student data to inform and differentiate instruction to meet the
academic needs of individual students

Establish a schedule and implement strategies that increase learming time for students
Provide appropriate social’emotional and community oriented services and supports for students

n. Other permissible strategies (please specify)
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Transformational Model:

a.

b.

B e

B

If an LEA selects the Transformation Model it must ensure that 1t aligns the fanuly and community
engagement programs it implements in the elementary and secondary schools in which it 1s implementing
the transformation model to support common goals for students over fime and for the community as a whole.

If an LEA selects the Transformation Model, each of the following actions must occur:

Replace the principal who led the school prior to commencement of the Transformational Model
if hv'she has been the principal at the school more than two years

Use rigorous, transparent, and equitable evaluation systems that take into account data on student
growth and are designed and developed with teacher and principal involvement that are fully
ahigned with Utah’s ESEA Flexibility Waiver with regard to principal, teacher and school staff
evaluation

. Identify and reward school leaders. teachers, and other staff who have increased student

achievement; remove those who have not done so

Provide staff with ongoing, high-quality, job-embedded professional development

Implement strategies designed to recnut, place, and refain staff (e g addifional compensation,
mstitute a system for measunng changes i instructional practices, efc.)

Use data to identify and implement an mstructional program that 1s research-based, verfically
aligned, and aligned with Utah Core Standards at each grade level

Promote the continuous use of student data (formative, interim. and summative assessments) to
mform and differentiate instruction (e.g. curriculum review, UMTSS model, additional supports
for students with disabilities and English learners)

Provide additional support and professional development to teachers and principal to support
students with disabilities and English language leamers

Use and integrate appropriate technology-based support and mtervention as part of the
mstructional program

Secondary Schools only: Increase rigor by offering opportunities for students to enroll in
advanced coursework (provide multiple opportumties for all students)

Secondary Schools only: Improve student transifions from muddle school to high school
Secondary Schools only: Increase graduation rate through a vanety of methods

. Secondary Schools only: Establish early warning systems fo identify students at-nsk of failing to

graduate

Establish schedules and strategies that provide increased learning time

Provide ongoing mechanisms for family and community engagement (e.g. partnerships with
parents and community to create safe schools; extended or restructured school day; approaches to
improve climate and school discipline; full day kindergarten: or pre-kindergarten)

Give the school sufficient operational flexibility (e g staffing calendar/time, budgeting, new
governance arrangement, weighted per pupil budget formula)

Ensure that the school receives ongoing. mtensive technical assistance from the LEA, SEA. or
external consultant orgamization

Restart Model:

a.

If an LEA selects the Restart Model. each of the following actions nmst occur:

Develop. communicate, and implement the decision-making process for selecting the Restart
Model
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C.

d.

Develop and implement a rigorous review process for selecting: charter school operator; charter
school management organization (CMO); and/or educational management orgamization (EMO)
Develop and implement a process for monitoring and evaluating the Restart Model to ensure that
it serves and benefits students

Other strategies (please specify)

Closure Model:

a.

b.

C.

d.

a.
b.

C.

If an LEA selects the Closure Model, each of the following actions mmst occur:

Develop and implement a process for ensurning that all students are accommodated at mgher-
achieving schools

Develop and implement a commmumication plan to inform parents and the community about the
Closure Model

Provide support for students who are fransitioning to new schools (e g transportation, class
assignments,_ etc.)

Other strategies (please specify)

Earlyv Learnine Model

If an LEA selects the Early Leaming Model, it must implement each of the following early learming
strategies:

Offer full-day kindergarten for all kindergarten students

Establish or expand a high-quality preschool program as defined in these requirements (Please
see definition of “high-quality preschool program” in Addendum B).

Provide educators, including preschool teachers, with time for joint planning across grades to
facilitate effective teaching and leaming and positive teacher-student interactions

Replace the principal who led the school prior to commencement of the early leaming model
Implement rigorous, transparent. and equitable evaluation and support systems for teachers and
principals, designed and developed with teacher and principal involvement, that 1s required under
the Transformation Model that is aligned with Utah’s ESEA Flexibility Waiver

Use the teacher and principal evaluation and support system fo identifv and reward school
leaders, teachers. and other staff who, m implementing this model. have increased student
achievement and identify and remove those who, after ample opportunities have been provided
for them to improve their professional practice. have not done so

Implement such strategies as financial incentives, mcreased opporfumties for promotion and
career growth, and more flexible work conditions that are designed to recruit, place, and retain
staff with the skills necessary fo meet the needs of students m the school. taking into
consideration the results from the teacher and principal evaluation and support system, if
applicable

. Use data to identify and implement an instructional program that:

o Is research-based, developmentally approprniate, and vertically aligned from one grade to
the next as well as aligned with State early learning and development standards and State
academic standards; and

o In the early grades, promotes the full range of academic content across domains of
development, including math and science, language and literacy, socio-emotional skills,
self-regulation. and executive functions

Promote the continmous use of student data (such as from formative, interim_ and summative
assessments) to inform and differentiate instruction in order to meet the educational and
developmental needs of individual students, and
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j. Provide staff ongoing, ligh-quality, job-embedded professional development such as coaching
and mentoring (e g.. regarding subject-specific pedagogy, instruction that reflects a deeper
understanding of the commumity served by the school. or differentiated mstruction) that 1s aligned
with the school's comprehensive instructional program and designed with school staff to ensure
they are equipped to facilitate effective teachung and learming and have the capacity to implement
successfully school reform strategies.

Whole School Reform Model

Under the final SIG requirements published in the National Federal Register (NFE) on February 9, 2015 (80
FR 7224), an evidence-based whole-school reform model nmist meet the following criteria:
1. Have evidence of effectiveness that includes at least one study that:

a. Meets What Works Clearinghouse evidence standards with or without reservations (1.e..
are qualifying expenmental or quasi-experimental studies);

b. Found a statistically significant favorable mmpact on a student academic achievement or
attainment outcome. with no statistically significant and overniding unfavorable impacts
on that outcome for relevant populations in the study or in other studies of the
intervention reviewed by and reported on by the What Works Cleannghouse; and

c. If meeting What Works Clearinghouse evidence standards with reservations, includes a
large sample and a multi-site sample as defined m 34 CFR 77.1 (Note: multiple studies
can cumulatively meet the large and multi-site sample requirements so long as each study
meets the other requirements listed here); and.

2. Be designed to:

a. Improve student academic achievement or attainment;

b. Be implemented for all students in a school; and

c. Address. at a minimum and 1n a coordinated manner, each of the following:

1. School leadership;
11. Teaching and learning in at least one full academic content area (including
professional learning for educators);
1. Student non-academic support; and
iv. Family and comnmmity engagement.
3. The Whole 5School Reform Model must be implemented by the LEA in partnership with the
whole-school reform model developer that 1s an entify or indrvidual that:

a. Maintains proprietary rights for the model; or

b. If no entity or individual maintains proprietary rights for the model, has a demonstrated
record of success in implementing a whole-school reform model and is selected through a
[1Z0rous reView process.

The Utah State Office of Education will provide LEAs with a list of whole-school-reform models that have
been vetted by the U. S. Department of Education. The list may be accessed at this
website: hitp://www2_ed. gov/programs/siff sigevidencebased/index. hitml

TSE'BIINIDZISGAI ELEMENTARY

Requirements of Transformational Model

Feplace Principal
The District is electing to request a waiver of the requirement to replace the existing principal.
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[Under subpart 1 or 2 of part B of Title VI of the ESEA (Rural Education Assistance Program)
that chooses to modify one element of the tumaround or transformation model]
We will address this requirement more fully in section #15 that specifically asks for this information.

Evaluation System
San Juan School District is implementing the Utah Measurement of Instructional Effectiveness
(UMIE) evaluation system and has done extensive, ongoing fraining for all administrators. USOE will
provide a certification training at the Distnct Office on January 26-28, 2016. The School Pnncipal, School
Supenvisor and Student Services/Title 1 Director will participate in this training to become certified. This
instrument will be a foundation piece of our ngorous, transparent and equitable evaluation system for
teachers and pnncipals.
San Juan School District will be subject to the new State requirement that ties student growth to the
evaluation and pay structures (Student Learmning Objectives-SL0Os).
Senate Bill 64 {1st sub.): Public Education Employment Reform
» Specifies that educator evaluations be based on students learning growth (or
achievement) and instructional quality (lines 632-638)
» Requires the development and implementation of a valid and reliable evaluation tool (lines
468-477)
» Allows a local school board to develop its own evaluation program, within guidelines set
by the State Board of Education, or adopt an evaluation program developed by the Stafe Board
{lines 524-526)
» Clanfies the expectations for providing a plan of assistance fo an employee in order to
improve employee performance and provide a quality educator in every classroom (lines 669-673)
» Requires a distnct’s compensation system be aligned with an annual evaluation system
{lines 827-831)
» Prowides that any advancement on a salary schedule be based primarily on an evaluation
{lines 833-834)
» Specifies that an employee may not advance on a salary schedule if their rating is the
lowest level on a four-point scale (lines 835-837)
» With certain exceptions, provides that an employee may not advance on a salary
schedule if their rating is the second lowest level on a four-point scale (lines 840-843)

This new evaluation system was developed throughout the state with extensive educator and parent
input. San Juan School District worked with USOE to pilot the instrument during the 2012-13 school year
and had the opportunity for input on its development. Teachers’ Association representatives have had
discussion and input with District Administration throughout the pilot. Tse'biinidzisgal Elementary is working
to implement SLO's (Student Learming Objectives) and will have those in place for the grant period.

Formative evaluation supports include: structured classroom walkthroughs, an annual School
Survey of Stakeholder Input instrument, External Partner (Catapult) data and formative student assessment
data.

Reward/Remove Teachers
The highest priority in the district and for Tse'binidzisgai's Transformation Model is to ensure that
every classroom has not only a Highly Qualified, but a Highly Effective teacher. The District believes that
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while the faculty has improved the past couple of years, it still has a great need to recruit and retain great
teachers. The principal has full support in removing ineffective teachers, identified through formal
evaluations, informal walkthroughs and student growth data.

The District would like to strengthen the efforts to entice outstanding teachers to sign on and remain
at the school through a combination of recruiting, retention and performance bonuses. All bonuses would
be tied to an “Effective” or better rating on the District's evaluation instrument and satisfactory student
growth. A teacher who does not score in this range is automatically ineligible for all available bonuses.

The following chart outlines the staffing bonus plan:

Differentiation between Catapult Learning (External Provider) and
LEA Roles & Responsibilities

Catapult Learning LEA District L eadership

S|G Monitonng Visits Organize and lead Participate in monitoring wvisit(s).
monitoring visit(s). Elementary Supervisor

Support Visits Provide school with a Provide a minimum of weekhy on-
minimum of 20 on-site site support.
support visits for year 1 and | Elementary Supervisor
20-80 in following years.

Iitial Contact Help coordinate with LEA Collaborate with Catapult Learning
and School Administration | and building principal for initial staff
initial school staff traiming/onentation. Lead the
training/onentation for discussion about SIG requirements.
school improvement. Elementary Supervisor

Student Senvices Director

Oversight of Support of required Supervision of required

Transformational Transformational Model Transformational activities.

Requirements

activities. Communication
with LEA regarding
implementation progress.

Elementary Supervisor

Ensunng SIG compliance.
Student Services Director
Communication with |E regarding
implementation progress.

Quarterly SIG Reports

Provide school admin with
technical assistance in
interpreting data and
required information for SIG
Tracking.

Review reports and provide schools
with support in filing reports.
Elementary Supervisor

Student Senices Director

Direct line of authority to ensure
timely and accurate reports.
Elementary Supervisor

On-site Professional
Development-
Collaborative Team
Coaching

|dentify PD through School
Appraisal process.

Provide teachers and
school admin., needed
training to ensure a
research-based and quality
Collaborative Team
Coaching experience.

Attend initial training and monitor
classroom instruction using the
training and data provided by IE.
Elementary Supervisor

Monitonng Reports for
Site Visits

Completed each site visit
- LEA and school
Leadership work
collaboratively to analyze
findings.

Principal and School Supervisor
works collaboratively with Catapult
Learning to analyze reports and
determine next steps.

Elementary Supervisor
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Teachers’ Retention/Performance Pay

I -
Retention/Recruiting 8% average proficiency or better Total Available
Bonus SAGE assessment Additional
Grades 3-6

Meeting Target growth on i-Ready Assessment CDI'T'IPEI'IS-EItI{In

Grades PreK-2

$4,000 Language Arts Mathematics
Classroom Whole Classroom Whole School $7,000
School
§750 §750 §750 §750

34,000 retention bonus will be paid to each teacher who is identified as “Effective” on their previous
year's evaluation, providing they sign a contract and retum to the school the next fall. Teachers who do not
return or who do not meet the “Effective” rating on their evaluation will not qualify for the 54,000 bonus.
Those funds not paid out will be used to recruit promising teachers for the following school year.

A total of $2,000 for performance pay will be budgeted to pay for both individual classroom
performance and whole school perfformance. This breakdown will encourage teachers to not only meet
classroom goals, but to cooperate and work together to meet school-wide goals.

Performance Pay goals will be:

o 8% growth in proficiency measured on SAGE from the previous year's scores for both
individual teachers grades 4-6 and whole school for Language Arts and Mathematics.

» Meeting i-Ready achievement targets grades K-3. (3™ grade teachers do not have a
companson SAGE score from the previous year as that grade is the first students are
tested.)

» Heritage Language teachers will qualify for the school-wide goal.

o Special Education teachers will qualify for the school-wide goal and for identified students
they have responsibility for instructional support.

Principal’s Retention/Performance Pay

Retention/Recruiting 8% average proficiency or better Total Available
Bonus SAGE assessment Additional
Grades 3-&

Meeting Target growth on i-Ready Assessment CDI'T'IpEI'IEﬂtIGn

Grades PreK-2

$4,000 Language Arts Mathematics
Whole School Whole School $8,000
$2000 $2000

The Pnncipal must be also be evaluated as “Effective” on their previous year's evaluation to qualify
for bonus pay

Cngoing Job-Embedded Professional Development
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Catapult Learming will take the lead in providing on-going job embedded professional development
using a collaborative needs based process.

s Catapult will conduct a comprehensive needs assessment working alongside school and district
admimistration that will determine initial professional development needs.

« Catapult will provide the identified professional development.

+ Catapult will assist in gathenng data to determine effectiveness of the PD, using walkthrough data,
teacher conferences and student progress monitoring/achievement data.

o Catapult will be onsite 20 days the first year and 20-80 days the following years. The school and
district will receive a site visit report after each of these visits. A focus of the visits will be to monitor
PD implementation and to identify ongoing needs for training and support.

o Catapult will provide quarterty report information that will include professional development
activities, support and degree of implementation.

Full-time Instructional Coach
In order to ensure all teachers have robust and consistent support to improve their instruction, a

full-time Instructional Coach will be funded through the SIG inttiative. Mrs. Young is a former Instructional
Coach and does work diligently to not only fulfill her administrative duties and provide instructional
leadership, but also to act as an instructional coach for every teacher. UVA-PLE consultants as well as the
USOE K-3 Literacy Speaialist have identified hinng a full-ime Instructional Coach as a significant need in
the school that could strengthen the Principal’s efforts to provide timely, targeted instructional support for
every teacher.

Professional Leadership Training
The Principal, the Superintendent, School Supervisor, and Student Services Director have all
participated in two years of University of Virginia: Partners for Leaders in Education (UVA:PLE) tfraining.
The District offers ongoing, systematic training and support to school administrators and teachers in the
following areas:
Data analysis—Dnven by Data-Paul Bambrick Santoyo model
Professional Learning Communities (PLC s }—Rick Dufour model
Leadership training
Leveraged Leadership—Paul Bambrick Santoyo
Monthly Support+ pnncipals meeting for Tumaround Schools
The District also participates in regular Regional administrative leadership training including Crucial
Conversations, Crucial Confrontations, Influencer and Change Anything.

Recrutment Strategies
The School Principal, with support from the Distnct Office, has consistently worked to improve
staffing through aggressive recruiting including:
s Developing recruiting relationships with Southern Utah University, Westminster College, Diae State
University and University of Utah. This involves meeting with and interacting by phone and email
with professors, career offices and deans.
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Using these relationships to reach out to teacher candidates in advance of job fairs. This has
included interactions by phone, email and in person. If candidates will travel to the school, the
District has paid travel expenses and the Principal has hosted the visit.

At times the principal has arranged with professors to talk with education classes about the school
and job opportunities.

The Principal has worked to place longer term recrutment pathways with Westminster College by
inviting pre-service teachers to come to Tse'biinidzisgal to work with students with the possibility of
student teaching later. She is currently developing an internship program with University of Utah.
The school hosts job information sessions in partnership with Utah State University: Eastern
Campus to support their efforts to recruit local candidates into their education program.

The Principal actively attends and participates in job fairs. She works with career center contacts
while there to help drive additional applicants to the District. She meets with interested candidates
before and after the fair.

The school actively hosts site visits. The leadership team works with the Principal to give
candidates tours of the school and housing and to talk through the school philosophy, goals etc.
The Principal and Lead Teachers follow-up with promising candidates to answer questions and build
relationships both after site visits and on-campus interviews.

Teaching is highly attractive for some candidates. These candidates want to learn more about

the Navajo Community, language and culture. They appreciate the matenals and instructional supports
that are in place including: classroom libraries, math manipulatives, and other teacher resources. They
like the daily job-embedded professional development provided by the Prncipal. They see value in the
collaboration evident in the school and the emphasis on professional expertise. The signing bonuses,
moving stipends and site visit stipends all help with recruiting.

Data to Identify and Implement Instructional Program

A vanety of data points are used to identify and implement the instructional program at

Tse'biinidzisgai including District Benchmarks, DIBELS, Ready and Scholastic Reading Inventones (SRI)
assessments. An ongoing process of data analysis and discussion allow the school to monitor
effectiveness of programs and make needed changes. Below are some indications of program
effectiveness using available data.

Dhstrict Benchmark #2-ELA
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Zloss F of % of

Average students students
Fensley BM-7 20.5% 14 2 0 BE% 13% 0%
Change| &5.0% -& 1 0 -B% 8% %
Blvi-1 1?7.5% 17 1 0 5% g 0%
Valsnting EM-2 27 8% 1& 4 0 B80% % 0%
Chaonge| §.3% -3 3 -15% 15% 0%
EM- 20.2% [ 4 0 80% e 0%
Frankowskl BM-2 23.1% & 3 0 B4% 1 6% 0%
Chonge| Z.%7% (1] -1 1] 4, -4, 0%
BM-1 20.4% 17 3 0 85% 1 5% %
rarzis B2 22 0% =) 2 0 B7% 1% O
Change| 8.6% - -1 0 4% -4, 0%
Blvi-1 26.7% 17 3 0 B 1 4% 0%
Amodo BLA-2 24 3% 12 9 0 59%, 11%, 0%
Change| 8.1% -& & 0 -27% 27% 0%
Blvi-1 22005 21 o o 100 0% 07
randers BM-2 25.1% 18 3 [ B2 1 4%, 5%
Change| 2.0% -3 3 -15% 1 4% %
BT 2R.1% 13 2 Bl1% 13% %
Jimn BIv-2 36.67% 12 4 0 73R 25% 07
Chonge| &.5% - 2 -1 -5% 13% -50,
BM-1 25.5% 13 2 O g 13% 0%
sekoquoptewn 1 A7 AT 10 4 o 7% 79 09
Change| 7.1% -3 2 0 -15% 1 5% 0%

Distnict Benchmark #2 Mathematics
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Clase # of = of

AnErage Students Students
EM-1 17.5% 20 o o 100% 0% 0%
Kenzlay BM-2 29.5% 11 4 1 &5% 25% &5
Chcmge 12.0% -7 4 1 -21% 5% =
BM-1 19.4% 2C L o 100% 0% 0%
Yalentine Bh-2 37.2% 11 i) 1 55% 40F% %
Change| 17.9% & 8 1 45% 40% 5%
BA-1 21.6% 20 4 o 3% 17% 0%
Frankowski Br-2 15.5% 1& 2 D 0% 10% %
Change| -3.2% = o 7% 7R 0%
BEM-1 27. 1% 17 J o 55% 15% %
Yozze BM-2 25.6% 14 4 O 78% LA %
Chonge| -1.5% -3 1 o -F& % iy
ErM-1 13.9% 21 I D SEE 5% 0,23
Amado BM-2 270 % 17 & o 7% 23% 0%
Change 13.7% -4 4 o -18% 18% (01
BM-1 12.5% 1% 1 ] F5% 5% %
Sandsrs BM-2 24.8% 19 ] 0 86% 14% 0%
Change| 12.3% o 2 o - e 0,3
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DIBELS

Data would be more complete after January (MOY) assessment. Charts show the end of last year data and
the beginning of this year data (same cohort). It also shows how the school looks at strand data and overall
data.

Kindergarten - DIBELS

(Bosed on End-of-the-Year Expectations)
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First Grade - DIBELS

|Based on End-of-the-Year Expectations)
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Second Grade - DIBELS

(Based on End-of-the-Year Expectations)
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Third Grade - DIBELS

(Bosed on End-of-the-Year Expectations)
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Chart compares beginning of year (BOY )data with middle of year (MOY') goals:
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Scholastic Reading Inventory
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First Grade - Scholastic Reading Inventory (SRI)
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Second Grade - Scholastic Reading Inventory (SRI)

(Based on End-cf-the-Yeor Expectations)
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Third Grade - Scholastic Reading Inventory (SRI)

(Based on End-of-the-Year Expectations)
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Fourth Grade - Scholastic Reading Inventory (SRI)

(Based on End-of-the-Year Expeciafions|
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Fifth Grade - Scholastic Reading Inventory (SRI)
[Based on End-of-the-Year Expectations)
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39 (74%)

9 (21%)
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Sixth Grade - Scholastic Reading Inventory (SRI)
[Based on End-of-the-Year Expectations)
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Continuous Use of Date-Aligned to Core Standards
Data that informs instructional decisions for differentiation includes:
Formative student measures:
» Progress monitoring instruments including DIBELS and i-Ready.
s Common Assessments-weekly PLC meetings where teachers discuss Essential Standards
instruction and student progress toward proficiency using common assessments.
» School Wide Information System (SWIS) tracks student behavior and referrals. Data guides
behavioral instruction and interventions.
» Students with Disabilities data includes all regular assessment pieces as well as:
o Precision Teaching data
Academic and behavior checklists
|EF short-term Objectives
Work samples
ELL screening and proficiency data
WIDA assessments: W-APT screener and WIDA Access- student progress reports.
ELLevation reports which manages student ELL data, tracks student progress, individual
student education plans.
Interim measures:
. Distnct Benchmark Assessments (aligned to Essential Core Standards)-Deep Data
Dives
Summative measures:
. SAGE end of year State assessment.
. School-Wide Evaluation Tool Subscale (SET) behavior assessment of
implementation of PBIS.
. Students with Disabilities data
IEP annual goals
Standardized assessments
. School Wide Information System (SWIS) tracks student behavior and referrals.

O 0O 8 0O 0

o]

[
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. OWEUS survey-detailed data on bullying behavior in the school.

The District is committed to an ongoing process of training school leaders and teachers how to
effectively administer each assessment, how to analyze the data it provides, and how to make the
necessary adjustments in instruction and student support to masxamize student progress. “Driven by Data”
will not only be a process for working with Benchmark data, but a philosophy of the school to continuously
reflect and improve using data.

Support and Professional Development for SWD and ELL

San Juan School District requires all elementary teachers to hold an ESL endorsement. The
distnict has increased SIOP and WIDA training the past few years. This training gave teachers the skills to
differentiate Tier 1 instruction. The following visuals explain basic structures for ELL differentiation.

SJSD will continue to offer SIOP and WIDA training and support.

Planning for ELL Differentiation
Using WIDA Standards

* Align to essential standasd ]

# Plamn oo diffesentiation of instruction

# Detemmane students’ knowledge and readiness {plan for backgromnd
iy O |l e o e T

# |t vt Py angiaa e sl es
# RECEPTIVE: Readng, Listening
* PRODOUICTIVE: Spseaking, Wiriting

® Focis on bEangisage o the |esss
* 1-Entering; 2-Begnning; 3-Developing; 4-Expanding; 5 Bridging
* Linguitstic Comglesity; Vocabulary Lisage; Language Comrol

L -
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Tier 1—Implementing
Differentiation for ELL

Receptive (reading, listening) Productive [speaking, writing)

Fo iR salale | s e &r ke

Commaon Core Performance Standards

SIOP/Sheltering Scaffoldin
* Background Knowledge * Response frames
— Pre-teach key vocabulary an .
i Anchor charts
— Bridge experience + Reinforce and expand
= Link past learning language at the sentence &
* Comprehensible Input discourse level
— Visuals/graphic organizers +  use language patterns,
= Realia .
1 tomologi
— Step by step/models e S I

Imagine Leaming software is available for teachers to use to differentiate instruction for ELL
students. Teachers have a complete set of Rigby “On Our Way” curmiculum matenals to help support their
instruction of ELL students.

Special Educators have extensive monthly professional development meetings to help them
effectively support the Students with Disabilities in their school. Below is a list of training. The Special
Education Director develops the fraining for each year and gives that calendar to principals and Special
Educators.

SPECIAL EDUCATION GROWTH AND RENEWAL 2015-16
Training Strands:
« UPIPS Program Improvement Plan
+ Power IEP
« Parents as Partners
+ Woodcock-Johnson IV
¢ Dynamic Learning Maps-DLM
¢ Rethink First
¢ SEGAR Implementation Plans
« UMTSS
¢ Olweus Bullying Prevention Program
« MANDT

Tse'biinidzisgal Elementary has developed a robust systematic intervention support system for all
students that addresses both academics and behavior in a timely, targeted way

The Leveled literacy Intervention (LLI) System is the foundation for literacy interventions. For
mathematics the school uses standards-based assessments and works to build support on that information.
They have recently moved to Kathy Richardson assessments and instructional matenials for the K-3 math
interventions. These are tied to the CORE, but also help shore up foundational early math concepts,
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somewhat like concepts of pnnt in language arts. This also helps teachers more systematically align Tier 1,
2 and 3 work around mastery for all students on identified objectives.

Interventions occur during independent work (with teacher support through small groups and 1-1
conferencing) time so that students do not miss grade level whole group instruction. The school has
embedded exira help using paraprofessionals, foster grandparents and parent volunteers in classrooms to
help provide additional support (1:1 and small group) to students.

They have also implemented behawvior interventions that include think time, check in/check out,
teaching social/emotional skills. They also utilize the District Educational Psychologist assigned to the
school to meet with students both proactively and reactively as situations occur. A counselor from Utah
Mavajo Health Systems is available to meet with students one day a week and are working with San Juan
Counseling to get a counselor an additional day of the week.

Student behawvior instruction follows a Tiered model supported by UTMSS/PBIS. The SWIS
management software gives the school the data points needed to provide behavioral interventions.

Integration of Technology

Tse'bimdzisgal Elementary has a solid technology foundation upon which to build future supports
and interventions. The school is committed to continue to evaluate and upgrade hardware and software as
well as teacher and student competency to maximize student progress toward school goals.

Technology Currently Available Includes:

¢ Smart Boards in every classroom

« 2 computer labs and student computers in classrooms

Software Includes:

¢ llluminate software https:fwww. illuminateed. com/ assessment platform for Distnct benchmarks,
common and formative assessments. Student achievement reports.

« Waterford hitp:/fwww waterfordearlylearning.org/ , early learning practice and interventions for
grades K-2

» National Geographic hitp://feducation.nationalgeographic.com/education/?ar_a=1

s FOSS hitp:/fwww fossweb.comffor-teachers Science videos/programs

¢ IReady hitpiwww i-ready com/ adaptive assessment and resource for student interventions

« Edutype http-/fwww edutyping.com/ keyboarding practice

» Accelerated Reader http:/fiwww.renlearn.com/ar/ reading motivation program

s Road to Success hitp/fwww.rtsutah.com/ reading motivation program

¢ Metna htip./'www.metnalearming.org/ PLC management tool

+ Netsafe hitp2/fwww_netsafeutah.org/parentsi/parent videos html computer safety program

Training/Support

» 2 teachers trained to be Smart Board leaders and support for all teachers

s Theresa Wilson, from the Southeast Service Center provides teachers with onsite training and
support for all technology.

+ Imogene Singer is the [T specialist who is assigned fo be at Tse'biinidzisgal Elementary half time.
The District provides ongoing training for both administration and teachers.
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schedule to Increase Lesmng |ims

Tse'biinédzisgai Elementary will extend their school day, Monday-Thursdsy from 8:00-2:00 1o 2:00-
2:30. This will allow for 20 minutes of additional instruction over 141 days, or 705 additional hours each
year. Cadified teachers will use the additional 30 minutes o remediste and extend students’ understanding
of Essential Core Standards for Language Arts and Mathematics and provide needed ennchment
opportunities. Interventions and enhancemsant activities will b= data driven. Teachers meeting in weskly
collaboratiee groups, both PLC has and school level teams, will analyze data to identify student nesds,
develop interventions and assign student groups.

It is anticipated that every 2-3 weeks the concept focus will need adjustment as teachers strive to
provide timely, targeted and flexible student support to master Essential Core Standards. During the
school's 3-day summer ratreat, procedures, expectations, and specific schedules will b= developed to
ensure the extended time i wel-functioning and effeciive. Administration and teachsrs will rmonitor
students’ progress on a weekly basis.

Dngoing Family and Community Engagement

The schaal 5 commmitted to involving parents in the Transformation effort and has regular structures
in place to inform and engape parents in their children's education: Back to School Mights: Student
Education Plan (SEF) rmestings; Monthly Family Literacy evenings, Foster Grandparent program, Monthly
School Commmunity Councll meetings and an annwsl Stakeholders” survey. The new USOE Tumnaround

Specialist, Sheryl Gardner, will assist the schaal with training and support t 1o mplement Academic Parent
Teacher Teams and Family Home Visits beginning July 2016.

Dperational Flexibility
T=ebinidzisgai Elermentany will hawve the flexibiity to determine:

= 5Staffing—The Board sets the studentfteachser siaffing ratio for each school with additional
consideration for cur high povertyireservation schoods, including Tse'biinidzisgal. The Superintendent
has allowsd Tsebanidzisgai to ewen surpass this ration in order to give incressed support. Schools can
also increase nurmbers of teachers through other program funds, providing they go through a planning
process. Principals are allowed to hire staff for their building as long as they follow District hiring
procedurss and legal reguirements. Principsl Young has besn very aggressive in pursuing University
partnerships to find quality teachers.

= Schedule—Tse'biinidzizgai has the ability to s2t their school schedule within the parameters
of the required amaount of tirme set by the State of Utah as well 35 any nesdad bussing coordination with
neighboring Monument Walley High School.

» s the schoal is already Yesignated as a Title 1 School-wide program, they are able to co-

mingle budpets to support school goals. The school will have the [atiude to use budgsts to support
Transformation without undue interference, providing they follow the legal and ethical accounting
guidelines reguired by the District and Siate.

Technical Support — LEA, SEA External Consultsnt
Tse'biinidzisgai Elementary will receive robust technical suppart regularty from the District, Siate
Specialists and Catapult Leaming Consultants.
District support includes:
= weekhy onsite visids from School Supenvisor’Shepherd, RonMislson
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o monthly Support+ principals’ meetings with other Priority/Focus school administration and
SUpEervISors
s Supenntendent’s weekly meeting for Directors to report school progress
o Other District Directors’ support including: Student Services/Title 1; Literacy Specialist;
Special Education/Assessment; Heritage Language; Human Resources
State Specialists (USOE)
¢ Biannual site visits to provide support by Title 1, Title Il and Indian Education.
e Title 1 training and monitoning
Catapult Leamning
o 20 days the first year and 20-80 days each year onsite technical assistance.

Timeling for Implementation: O=ongoing; A=annual; W=weekly: M=Monthly

MontH

Task Feb | Mar Aug RESFONSIBLE
1.Recruit’ Advertise AlA[ATA A Principal
for Teachers and HR Director
Instructional Coach
2. Catapult Catapult Leaming
Leaming — L e o Team Leader
Appraisal/SPI Plan S 88
Development
3. Catapult MIMMMMMMM|M M |Catapult Learning
Leaming Onsite Team Leader
Support Visits
4. Training Principal
Teachers-3 days = USOE Tumaround
APTT a8 Specialist
5.5taff Retreat A Principal
Training/Orientation
- 4 days
6.Review and set ATAIA Principal
school SMART School Leadership
goals Team
7.PLC/TLC Team WIWWWW W WIW|W W |Principal
Meetings School Supenisor
8.District A A A School Supenisor
Benchmark Student Services
Assessments Director
9.Deep Data Dives- A A A Principal
Action Plans School Supenvisor

Classroom
Teachers
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10.Reteach O|l0|0|0|0 0 Classroom
standards not Teachers
mastered
11. Extended Day- o|(0|O|0O|O 0 Principal
Maon-Thurs School Supervisor
13.Evaluation- A A Catapult Learning
School Support Team Leader
Team Leader & School Supervisor
Quarterly Reports
14. USOE Site USOE Title 1
Visits-Technical Specialist
Assistance
15. Annual Plan ATALA Catapult Leaming
Review/Updates/Re Team Leader
visions Principal
School Supervisor
School Leadership
Team
16.Parent SIG Principal
Onentation Student Services
Director
17. Parent M{M{M|M[M M Principal
Involvement USOE Tumaround
Activities/ Training- Specialist
Monthly
Annual SMART goals:
Baseline 201617 201718 201819
SAGE SMART Goal SMART Goal SMART Goal
201516 Average Average Average
Proficiency Proficiency Proficiency
8% Gain 8% (Gain 8% Gain
Language Arts | TBD TBD TBD TBD
Mathematics TBD TBD TBD TBD
Measurement of Progress:
The system the school will use for progress monitoning includes:
Instrument/Structure Description Time period
DIBELS Reading fluency 3 x year benchmark all
students

2 x month progress monitoring
for strategic students
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1 X week progress monitoring
for intensive students
I-Ready Aligned to Core Standards Weekly progress monitoring
Language Arts, Reading, and
Mathematics

District Benchmarks Aligned to Core Standards 3 X per year
Language Arts, Reading, and
Mathematics
PLC s-common assessments Following Dr. Dufour's model Weekly
TLC's Data/PD mtg. w/principal Daily
Deep Data Dives Data mtg. w/ principal to 3 X per year

develop Teacher Action Plan

The school will work in PLC's and include Catapult Learning and their Supervisor/Shepherd to
identify ngorous and doable SMART Goals for these formative measures. These goals will be publicized

and used in on-going data meetings to ensure students are progressing toward proficiency.

Ongoing Consultation with All Relevant Stakeholders

Stakeholders will have ample opportunities to be consulted during the duration of the initiative.
Faculty members meet weekly to discuss school progress and teacher groups meet with the principal daily
to discuss their classroom progress. Parents have the opportunity to get information and provide feedback
in their annual SIG Onentation Dinner, Monthly Family Meetings, School Community Council monthly
meetings and Family Home Visits. The School Principal, School Supervisor and Student Services Director
all report to the Board annually, which allows the Board to have an update about the school's progress
three times each year.

Scoring Rubric B (3)

Based on the analysis of the data, select, design, and implement the interventions consistent with
the final federal requirements for the chosen turnaround model.

0= provides no information 1=provides limited information 2=provides most information 3=provides all information and rationale

Describe how the LEA will implement with fidelity each of the requirements Rating: 0123
associated with the intervention model(s) selected its eligible schools. Comments:

Provide sufficient information describing how the LEA will successfully implement Rating: 0123
each reguirement. Comments:

Describe any steps already taken by the LEA to initiate school improvement efforts | Rating: 012 3

that align with 515 intervention models. Comments:
Frovides a detailed timeline for implementation of the school intervention model Rating: 0123
chosen for each school the LEA intends to serve. Comments:
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Describe annual SMART goals for the state’s SAGE assessments in Rating: 0123
Reading/language arts Comments:
Describe annual SMART goals for the state’s SAGE assessments in mathematics Rating: 0123
Comments:
Describe how the LEA will measure progress on the leading indicators Rating: 0123
Comments:
Describe how the LEA will provide ongoing consultation with all relevant Rating: 0123
stakeholders, including families and the community, regarding the LEA's Comments:
application and implementation of the selected SI1G intervention model(s) in its
selected school(s)

Score: f24

{(4) The LEA must describe actions it has taken, or will take, to determine its capacity to provide

adequate resources and related support to each priority and focus school, identified in the
LEA’s application in order to implement, fully and effectively, the required activities of the
school intervention model it has selected on the first day of the first school vear of full
implementation.

The LEA has identified how it will provide adequate leadership, resources, and support to each Priority and

Focus School identified in the TFA’s application. The description must include the followmg mformation on

how the LEA will fully and effectrvely implement each requirement of the chosen school intervention

model:

a. Identify the specific LEA staff assigned to support implementation of the school intervention
model:

b. Identify the qualifications and relevant experience of the assigned LEA staff related to prior
successful school improvement efforts; and

c. Identify the fiscal resources (state, local, and federal) that the LEA will commit to ensure full and
effective implementation of the specific intervention model chosen

d. Ifthe LEA is not applving to serve each Prionity School, the LEA must explain why it lacks the
capacity to serve each of its Priority schools.

TSE'BIINIDZISGAI ELEMENTARY

L EA Staff and Qualifications/Experience
Hon Nielsen is the school's Supervisor and has been designated as Shepherd for the school (see
Aftachment # 4). He will take the lead to ensure the SIG initiative is implemented successfully.
Lynnette Johnson is the Student Services/Title 1 Director. She will work closely with Ron and the
school principal to track grant requirements and oversee budgets and reports. The following chart shows
all LEA persennel who will support Tse'biinidzisgai's school improvement effort.

LEA Support Staff

San Juan School District Board of Education
Superintendent Douglas E. Wright
¢ Supervision of all District personnel
Oversight of curnculum and programs
Developing and implementing policies
Development of vision and direction for District
Oversight for School Plan Implementation
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Ron Nielson, Elementary Supervisor/Curriculum Director

Supernvision of instruction

Principal supervision and mentor

UVA Shepherd for Tse'biinidzisgai Elementary iminimum 1 day'week onsite)
Monitors SIG implementation

Supenvision of teacher evaluation

School Support Team member for: Title | SPI; SIG grant and San Juan School
District ABC Framework

Lynnette Johnson, Student Services Director

Monitors Title 1 programs, including S1G

Monitors SIG reports and accounts for expenditures

School Support Team member for: Title | SPI; SIG grant and San Juan School
District ABC Framework

Anthany Done, Special Education/Assessment Director

Supervision of required assessments

School Support Team member for: S1G grant and San Juan School District ABC
Framework

Facilitates UBI and OWELUS training and implementation

Clayton Long, Bilingual and Title Il Director

Provides support for Bilingual and ELL instruction

School Support Team member for: SIG grant and San Juan School District ABC
Framework

Facilitates Indian Education Parent Committees

Kit Mantz, Human Resource Director

Chairs the District Evaluation Commities
Oversees all job actions

School Support Team member for: SIG grant and San Juan School District ABC
Framework

Vemon Hatch, District Ed. Psychologist'UBI Coordinator

Trainer for Utah Behavior Initiative
Provides weekly on-site support and coaching for UBI

Bonnie Purcell, Reading Specialist

Support for all literacy instruction/programs
Gives classroom teacher support
Oversees literacy professional development

The Supsrintendent has azsigned the Elementary Supervizor to spend a minimum of 1 day a
week to provide intense onsite mentoring support for administration and teachers ensuring the 51G plan is
implemented fully and successfully.

The Supervisor will specifically support:

Mentoring for the administrative team, with special attention to ensure the principal becomes
the Transformational Leader.

Presentations Mraining for staff to help them understand and develop capacity to implement
Transformation expeciations.

Coordination of all support staff in order to achieve 515G activities and goals.
Problem-solving school and student barriers to successfully achieve goals.
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= Ensurng data is collected, managed and used, especially in the process of *Deep Data
Dives".

=  |mproving structures for parent engagement

* Improving overall school climate and culture

The Elementary Supervisor alzso has a charge to focus on providing additional support for the
elementary priority schools.  His responsibilities for overall school supervizion and improvement of
inztruction will 2dd to the support Tee'biinidzizgai receives.

The Superintendent has scheduled a weekly Monday moming meeting with the UVA Shepherds to
review progress of priorityffocus schools with special attention to school improvement activities. Other
directors are brought info thiz meeting on a regular basgis. This provides weekly wrap-around support that
will include mentoring administration, helping problem-zolve, ensuring implementation of the 516G plan and
UV A model and analyzing data to ensure the school makes good progress toward Transformation.

Fizcal Resources
San Juan School District is committed to focusing necessary fiscal resources in order to ensure

successiul implementation of the S1G Transformational Plan. The District will provide the following fiscal
resources to support the implementation of this application:

¢«  Federal funds—Title 1, Title 114, IDEA, Title 11, Title 1V.

# State funds—Enhancement for at-Risk Students, Trustlands, SB230-5805

=  [isirict fundz=—Lower studentteacher ratic. Technology, Transporiation

=  Subsidized teacher housing and maintenance

The Board is committed o using necessary district resources in years 4 and 5, to continue any
successful initiative that is developed during the 3 year 31G grant.

Rationale for Not Applying for Other Eligible Priority School

The District has decided to not submit a School Improvement Grant for Whitehorse High School for

this year for the following reasons:

1. We are concerned about the ability to successfully support 2 516G projects at cne time with
limited administrative resources.

2. We are not convinced that the existing administration has the capacity to lead a umarcund effort
and we do not believe we can make a replacement hire at this ime period.

3. The school will be involved in their second year with the University of Virginia: Parinership in
Leaders in Education (UVA-PLE) and will be starting to work with Education Direction (SB 235
external provider). We believe adding a 515G project and then coordinating three major iniiatives
during the same year will be too much to expect from the school and supporting personnel.

Scoring Rubric — B (4)

The LEA has demonstrated that it has the capacity to use school improvement funds to provide adequate
resources and related support to each Priority school(s) identified in the LEA's application in order to
implement fully and effectively the selected intervention model in each of those schools.
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0= provides no information 1=provides limited information 2=provides most information 3sprovides all information and rationale

The LEA has identified LEA staff assigned to support implementation of the school Ratimg: 0123
improvement model. Comments:

ldentify the qualifications and relevant experience of the assigned LEA staff related Ratimg: 0123

to prior successful schoo! improvement efforts; Comments:

The LEA has identified the fiscal resources (local, state, and federal) that will be Ratimg: 0123

committed to ensure full implementation. Comments:

If the LEA is not applying to serve each Priority School, an explanation is provided Applicabie to thiz applicant and haz

regarding why it lacks capacity to serve each Priority School. ;:E" “d:”“: fez Mo
FTAmIENES.

Score: /9

(%) The LEA must describe actions it has taken. or will take, to recruit, screen, and select
external providers, if applicable, to ensure their qualitv, and regularly review and hold
accountable such providers for their performance.

In conducting 1ts ngorous review process In screening external providers, an LEA should be as specific as
possible m its Fequests for Proposal (BEP) or other document made available to potential providers
regarding its expectations for how the provider will perform and be held accountable. In selecting external
providers, the LEA nmst take mto account the specific needs of the Prnionty 5chool(s) to be served. The LEA
mmust descnbe the alignment between external provider services and existing LEA services.

Ounly those LEA 5IG applications that meet the external provider selection process critenia listed below wall
be approvable. Therefore, the LEA must provide the following information in its applicahion for SIG
finding:

a. Detailed and relevant cnitena for determining the need for extemal provider contracts based on
the analysis of the LEA’s mntemal capacity to support full implementation of the selected
model(s) and operational needs;

b. Descrption of the reasonable and timely steps the LEA wall take to recrnut and screen providers
to be in place by the begimming of the 2016-2017 school year;

c. Selecting external providers that take mnto account the specific needs of the school(s) to be
served;

d. Screening external providers to ensure the provider can meet the specific needs of the school(s)
to be served;

e. Screening external providers to ensure that the provider with which it contracts has a meaningful
plan for conmbuting to the reform efforts mn the targeted school:

f  Selecting a provider that has a proven track record of success m working with similar schools
and student populations. For example, success m working with comprehensive urban high
schools or with schools that serve English leamers;

g. Pequnng a potental external provider to demonstrate its competencies through mterviews and
documentation;

h. PRequnng the provider to demonsirate that its strategies are evidence-based;

1. Requnng the provider to demonsirate that it has the capacity to assist the school 1n fully

implementing the strategies it 15 proposing;
J-  Alignment between the services provided by the external provider with exising LEA services;
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Clearly identifying the mdividual responsibilities of the extemal provider and the LEA;
Initiating a contract with an external provider;

Specifying how the LEA will hold the provider accountable to ugh performance standards;

If the LEA has already selected an external provider, the LEA must provide evidence that the
extemal provider has a demonstrated record of success and describe the expected services that
the contractor will prowvide;

A narrative description to support external provider contracts, 1f apphecable; and

p. The LEA 1s required to use an expenenced School Support Team Leader who 15 external to the
LEA. An 55T Leader could assist the school mn the implementation of the infervention model. A
list of approved School Support Team Leaders 15 available upon request of USOE staff and/or at
the following

link: hitps://dom schools.utah. gov/ Tracker TEA/Applicaton/SstApplicationSearch. aspx

PECKF

e

TSE'BIINIDZISGAI ELEMENTARY

Tze'binidzisgai Elementary is in their final year of University of Virginia: Parnership for Leaders in
Education (UVAPLE). Two requirements of the parinership iz a School Readiness Assesament, (sse
Aftachment #3) and a 90 Day Plan {see Altachment #5), US0E has determined that the School Readiness
Aszzeszment can satisfy the 55T Needs Assessment requirement.

The District and School administration realizes the great need Tae'biinidzisgai has for expertize and
support beyond what the District iz able to provide and has elected to paricipats in the State School
Turmaround and Leadership Development Act (5B 235). They have zelected Catapult Learning as their
External Partner. Catapult Leaming will assist the school in developing a School Tumaround Plan that
coordinates and combines the requirements and goals of the 90 day plans, this School Improvement Grant
requirements with an overall school plan.

This partner was selected in accordance of the 5B 235 parameters and meets the above chjectives
for stakeholder input and decision-making.

Following is a description of the selection process:

= |lah State Office of Education vetted all applicants for External Tumaround Consultants (SB235)

and izsued a list of acceptable providers. hifp:fwww schools utah goviaccounting/School-
Tumaround-Experts. aspx
Criteria for selection included (53A-1-1206):

a) Have a credible frack record of improving student academic achievement in public schools with

various demographic characteriztics, as measured by statewide assesaments;

b) Have experience designing, implementing, and evaluating data-driven instructional systems in

public schools;

) Have experiznce coaching public school administrators and teachers on designing data-driven

school improvement plans;

d) Have experience working with the various education enfities that govern public schools;

e) Have experience delivering high-guality professional development in instructional effectiveness to
public school administrators and teachers;

) Are willing to be compensated for professional sernvices based on performance as described in
Subsection (3); and

g} Are willing to partner with any low performing school in the state, regardless of location.
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The School Principal and Diatrict Administration (Superintendent, School Supervizor, and
Student Services/Title 1 Director) attended USOE's informational meeting on November 2, 2015
in which providers presented their proposzals.

The District invited providers to San Juan School District to present their proposals to eligible
schools’ Turnaround Commitiess.

The School Principal chose a School Turmaround Commities which consisted of. the Principal,
Local School Board member, two teachers and three parents.

The School Tumaround Committee attended a local information mesting on Movember 9, 2015 in
whiich providers presented their proposals to become the school Extemal Consultant.

The School Tumaround Committee voted and selected Catapult Leaming as their External
Consultant.

2n November 10- 2015, San Juan School District School Board approved the selection of
Catapult Leaming for the school's External Consultant.

To review Catapult Leaming’s complete proposal, which includes evidence based results, please
follow thiz link: hitp-'waw.schools utah.govaccounting’School-Tumaround-Experts/CatapultLearming.aspx

summary of Catapult's Services:
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2. EXECUTIVE SUMMARY

The executive summary is to briefly describe the Offerors proposal. This summary should highlight the
major features of the proposal, The reader should be able to determine the essence of the proposal by
reading the executive summary.

Alforce™ s a leadership development and change management solution designed to meet the
improvement needs of schools at any point on the spectrum of performance. From comprehensive

suppart fior chronically low-performing schools to targeted professional development or consultation for
continuous improvement, this selution can be customized to halp any school achieve its goals.

The focus of the Alignce™ madel & developing site capacity to affect sustained organizational growth
resulting in academic impravement. This solution is founded on the beliefs that (1) true partnership,
rather than consultation or takeover, is the bridge to lasting improvement, and (2) change does not “just
happen” but rather, is the result of an intentional process and design, and requires an unwavering focus
on student achiewement as well as an understanding of the best practices for turning around an
institution such as a school. Thus, at the core of our Alliance solution = a process for effective and
systematic change management that includes:

= 4 comprehensive school needs
assessment conducted by the
Allmnce team along with
school leadership to anahze
areas of strength and
opportunities for
improverment

= A robusk implementation
planning framewoark to achieve
short-term “wins' and long-
termn transfiormation

= School-based Alllance Advisor
Tearrs that build capacity to
l=ad, support change, and plan
for sustainability by
establishing a relentless focus
on the ultimate goal of
improwing student outcomes

= A leadership  development
program for principals, the
lzadershio team, and other
laaders in the school

& Professional development for school teachers with a focus on improving the guality of
classroom instruction and the learming environment across the school

= An unyielding oycle of “assess, plan, do, review, and ad just® with regular quality assurance and
feedback from stakeholders

= Actiities that em bed the change in the schoal®s orgoing planning and self-review (e.g., time
allacated daily for staff to monitor student progress, apply change to dassroom practice, and
mionitar im pact)

-Eatapult Learﬁ"i'nq Page 4
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Modeling and coaching strategies that help the staff manage thair personal change at
vulnerable points in the procass

The Alliance team, which specalie=s in public school turnaround and system-wide infrastructure
development, works side-hy-side with staff at underperforming schools and schoals making the mawve
from good to great. We work together to define a specific readmap to swccess, undertake the kearning
and tasks reguired 1o be successful, and ensure that achigvement milestones are met along the way. In
the past, we have succsssfully warked with school boards and policymakers in other states, induding
Virginia, Sowth Caraling, Indisna, Dklahama, Peansyivania, Delaware, and Hawaii,

Az axplained In ow progosal, Alliance Is a holistic, data-driven soluthon that is designed to meet the
unique needs aof each of our partnering districts and individual schoals. Rather than an "off-the-shelf® or
“prussize-fits-all® product, it is a customizable suite of services informed by reseanch-based best
practices and frequenthy collected school-, classroom-, and individual-level data

Catapult Learning's Alllance division |s prepared and willing to serve the State of Wah in the effort to
build ca pacity to improve low-performing schools, Allance is 8 comprebensive K-12 school improvement
soluticn that increases student achievement and builds site capacity for continued Success. In an
Alliance partnership, we work with schools, districts, and states to develop a customized plan for
improvement that incdedes collaborative needs assessment, leadership in change management, on-<ite
suppart and professional development, and dynamic online content.

The Alliance madel for school improvement is basad on our Five 5trand Design, which provides a
framework of excellence to build a custom implementation plan for each partnership school. Supported
by a set of core values, the Fiwe Strands provide schools and districts with the language and wision for
what success locks like, complete with rubrics and an action plan. The Five Strands [Leadership, Learning
Emviranment, Assessment for Learning, Pedagogy & Curriculum, and Student & Family Suppaort) ensure a
strong framework for supporting schaols that fall in the bottom 3% of Umh Schools. Each strand
provides school leaders and teachers with an essential sat of attributes, or standards, designed to set a
course for organizational growth.

In owr proposal, we outline a base package of Alliance sarvices that can be augmented, based on schaol
nieeds, school size, andfor school grade lewel. Our package of service includes:

YEAR 1:

= Collaborative Queal ity Assessment

= 10 days of Alllance school Improvement team service
o Sohool Turnarsund Planning
o Leadership Coaching/Professional Development

= PBvaluate student assessments
o Formative assessments in literacy and math
o 10 tests available per grade in grades 2-12 and three tests in grades k-1

TEARS 2+:

= 40 to B0 days of Alliance school improvemsant team service (three service levels gutlined in our
Sertion &—Cost Proposal)
o Service to be divided between:
= School Turnaround Planning
= Leadership Coaching/Professional Development
®=  |Leaming Emvironment Coaching/Professional Development

Catapult Lea rrffnq Page 5
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= Assessment for Learning Coaching/Professional Development
=  Pedagogy B Currbculum Coaching/Professional Development
= Spudent & Family Support Coaching/Professional Development
s Evaluate student asecomesnts
o Farmatie assessments in Iiteracy and math
o 10 tests availlable per grade in grades 2-12 and three tests in grades K-1

To begin our partnership with the State of Utah, we propose a Collaborative Quality Analysis (O34) fior
each schoal to be followed by 20 planning ard preparation days in Year 1 per school with Catapult
Learming's Alliance school improvement -advisors, The COA is a holistic, research-based school needs
assessment infarmed by more than 20 years of experience partmering with schools, districts, and states
to improve student achievement Utilizing the Catapult Learning Alliance School Development Rubric,
the COA s a shared esploration between a team of our expert adusors and school-based leadership
with a focus on analyzing the effectiveness of the school in order o identify school strengths and areas
for development, and wltimately resulting in the construection of an evidence-baswed and actionable

school improvement plan

Differentiation between Catapult Learning (External Provider) and
LEA Roles & Responsibilities

Catapult Learning

LEA-District Leadership

515 Monitoring Visits

Cirganize and lead

Participate in monitoring visit(s).

monitoring visit{s). Elementary Supervisor

Support Visits Provide school with a Provide a minimum of weekly on-
minimum of 20 on-site site support.
suppornt visits Elementary Supervisor

Initial Contact

Help coordinate with LEA
and School Administration
initial school staff
trainingforientation for
school improvement

Collaborate with Catapult Leamning
and building principal for initial staff
training/orientation. Lead the
dizcuzsion about 515 requirements.
Elementary Supervisor

wiudent Services Direclor

Oversight of
Transformaticnal
Requirements

Support of reguired
Transformational Model
activities. Communication
with LEA regarding
implementation progress.

Supervision of required
Transformational activities.
Elementary Supervisor

Enzuring SIG compliance.
Student Services Direclor
Communication with IE regarding
implementation progress.

Quarterly 51 Reports

Provide school admin with
technical assistance with
interpreting data and
required information for Sl
Tracking.

Feview reports and provide schoolz
with support in filing reports.
Elementary Supervisor

Student Services Direclor

Direct line of authority to ensure
timely and accurate reports.
Elementary Supervisor

On-site Professional
Development-
Collaborative Team
Coaching

Provide teachers and

school admin., training to
ensure a research-based
and guality Collaborative

Teamn Coaching experience.

Attend initial training and monitor
claszroom instruction using the
training and data provided by IE.
Elementary Supervisor
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Monitoring Reporis Completed monthly
- Sent to LEA and school

Completed monthly
- Enzure school admin sends fo

Leadership within the week | Catapult Learning and school
following end of the month

Leadership within the week following
end of the month
Elemeniary Supervisor

Scoring Rubric — B [5)

In conducting its rigorous review process or in screening external providers, an LEA should be as specific as
possible in its Requests for Proposal (RAP) or other document made available to potential providers

regarding its expectations for how the provider will perform and be held accountable

0= provides no information  1=provides limited information  2=prowvides most information  3=provides all information and rationale

Detailed and relevant criteria for determining the nesd
for external provider contracts based on the analysis of
the LEA's internal capacity to support full implementation
of the selected model(s) and cperaticnal needs

Rating- 0123
Comments:

Description of the reasonable and timely steps the LEA
will take to recruit and screen providers to be in place by
the beginning of the 2016-2017 school year

Rating- 0123
Comments:

Selecting external providers that take into account the
specific needs of the school(s) to be served

Rating- 0123
Comments:

Screening extermal providers to ensure the provider can
meet the specific needs of the school(s) to be served

Rating:0123
Comments:

Screening external providers to ensure that the provider
with which it contracts has a meaningful plan for
contributing to the reform efforts in the targeted schoo

Rating- 0123
Comments:

Gelecting a provider that has a proven track record of
success in working with similar schools and student
populations. For example, success in working with
comprehensive urban high schools or with schools that
serve Englizh learners

Rating- 0123
Comments:

Requiring a potential external provider to demonstrate its
competencies through interviews and documentation

Rating- 0123
Comments:

Requiring the provider to demonstrate that its strategies
are evidence-based

Rating- 0123
Comments:
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Requiring the provider to demonstrate that it has the
capacity to assist the school in fully implementing the
strategies it is proposing

Rating- 0123
Comments:

Alignment between the services provided by the extemnal
provider with existing LEA services

Rating- 0123
Comments:

Clearly identifying the individual responsibilities of the
external provider and the LEA

Rating- 0123
Comments:

Imitiating a contract with an external provider

Rating- 0123
Comments:

Specifying how the LEA will hold the provider
accountable to high performance standards

Rating- 0123
Comments:

If the LEA has already selected an external provider, the
LEA must provide evidence that the external provider has
a demonstrated record of success and describe the
expected services that the contractor will provide

Rating- 0123
Comments:

A narrative description to support external provider
comntracts, if applicable

Rating- 0123
Comments:

The LEA will use an experienced School Support Team
Leader who is external to the LEA.

Rating- 0123
Comments:

Score: J48

{6) The LEA must describe actions it has taken, or will take, to align other resources (for

example, Title I funding) with the selected intervention.

The LEA 5IG 1003(g) Application must demonstrate that the LEA has committed other local, state, and
federal resources to support successful implementation of the intervention model. A competitive LEA 5IG

application must mclude the following mformation:

a. A list of the financial resources that will support the intervention model (e g. local, state, federal

funds, and other private grants, as appropnate);

b. A descnption of how each of the financial resources listed above will support the goals of the

school reform effort in the improvement plan; and

c. A description of how LEA program personnel will collaborate to support student achievement
and school reform (e g. cumculum coordinators responsible for readinglanguage arts and
mathematics, assessment, ESL/Title ITI services, Tifle L special education, Indian Education,
early childhood, counseling, professional development, gifted/talented, migrant, and any other
program personnel deemed necessary to meet the specific needs of each school included in the

LEA’s 5IG application).
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Sulmries

Senafits

Other Senvices
Trays|
Supplies
Equipmient
ndirect Ciost

TOTAL

TSE'BIINIDZISGAI ELEMENTARY

Tse'biinidzisgai Elementary Combined School Budgets

The Superintendent will ensure that the District Program Directors support the goals of the school through collaborative planning to
coordinate budgets and services in order that resources and efforts are focused on the Transformation effort. The following program funds are
available to support Transformation.

District

Fed Spec

State Spec

Class Size

Schi Land

Farmnily

Kewajo

Purchased Saraoes

Property Services

Fuands Ed Ed Bilingua| Aed At REk Trust Literacy it —— Tiitle | Title lla TOTAL
£13,33354 41,09642 103,25L.30 50,131.00 | 115351.00 34, 237.00 1E,799.36 34,303.00 37.,905.00 33,501 00 31 327.00 ]1,3135629.50
31B,7e3.97 14,030.%7 34,705.50 13,344.00 44.560.00 7J255.40 3,000.64 16,975.00 13,313.13 S 00E.00 17.023.00 | 485 231.04

4,24230 - - - - - - - - 10,000.00 - 14 342.90

10,5300 - - - - - - - S,000.00 - - 1B 538.00
11,037.41 - - - - - - - - - - - 11.037.41
3,857.00 - - - - - - - - L,000.00 S0 00 - 8.397.00
34,0712 52300 1,400,100 - - 48 577.60 12,533.53 13,72138 B,B1E.00 10,6341 B2, B71.E5 - | 242.103.14
3823747 - - - - - - - - - 5. 00000 - €3, 257.17

- - - - - - - - - 1.17LED - LA71.80

1,178 87111 56,002.01 111.804.40 T3,673.00 | 1517X11.00 50.524.00 34,533.53 13,72138 50,300.00 71,B36.2% | 173 431.65 42 230.00 |2,135 3658.06
Z,214 320.07

{56,002 01)
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Scoring Rubric — B (6)

The LEA has described the actions it has taken, or will to take, to align other resources with the selected
intervention.

0= provides no information  1=provides limited informatiom 2=prowvides most information  3=provides all informstion and rationale
A list of the financial rescurces that will support the Rating: 0123

intervention model {e.g. local, state, federal funds, and Comments:

other private grants, as appropriate]

A description of how each of the financial resources listed | Rating- 0123
abowve will support the goals of the school reform effort in | Comments:
the improvement plan

A description of how LEA program personnel wil Rating-0123
collaborate to support student achisvement and school Comments:
reform (e.g. curriculum coordinators respensible for
reading/language arts and mathematics, assessment,
ESL/Title 1l services, Title |, special education, Indian
Education, earfy childheod, counseling, professional
development, gifted/talented, migrant, and any other
program personnel deemed necessary to mest the
specific needs of each school included in the LEA's 531G
application).

Score: /9

(T) The LEA must describe actions it has taken, or will take, to modify its practices or policies,
if necessary, to enable it to implement the selected intervention fully and effectively.

The LEA 5IG Apphcation must demonstrate that the LEA has 1dentified potential practices and/or policies
that may serve as bamers to successful implementation of mtervention strategies. The LEA must descnbe
actions 1t has taken, or will take, to modify 1ts practices or policies, if necessary, to enable the full and
effective implementation of the selected intervention model. Competitive applications must nclude the
followmg:

a. A list of practices and/or policies that may serve as barners to successful implementation;
. Proposed steps to modify identified practices and/or policies to mimmize barners;
c. A procedure 15 in place to 1denhfy and resolve future 1ssues related to practices and/or policies;
and
d. Descnphon of how the LEA will collaborate with key stakeholders to implement necessary
changes (e.g. assoclafions, admimstrators, local board of education).
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TSE'BIINIDZISGAI ELEMENTARY

The District believes existing bamiers to school reform can and will be overcome. Potential barmriers
include:

1. Policies and procedures related to teacher evaluations. As the teacher evaluation
process and performance pay will be tied to student achievement, District policies and procedures will need
to be reviewed and possibly revised. The Board of Education reviews policies on a monthly basis and is
actively engaged in ensuring that State policy and law are reflected in District policy. The new State UMIE
evaluation tool will guide our process.  The Association has worked well with the District in the past and
will continue to be an active stakeholder in this process.

2. Increased schooliteacher governance. The District has invested heavily in forming the
SJSDIABC Framework which sets in motion Professional Leaming Communities. These collaborative
teams give teachers a voice and a structure to make significant decisions about the instruction and support
for students. Tzebiinidzisgai Elementary has considerable latitude to detemmine their school schedule that
will allow for student interventions and other necessary structures for increased student achievement.
Tee'biinidzizgai's extended time will enhance the Transformation effort.

3. Policies and procedures related to performance pay. The District has successfully used
performance pay as part of a 4-6 Math Initiative and previous S1G plan at Bluff Elementary, and curmenthy at
Montezuma Creek Elementary. The Board is supportive of this concept. The LEA Support team will work
to ensure the bonuses are fair and are administered in a way that improves teacher moral and brings staffs
together toward a common goal, rather than dividing teachers. This will be accomplished through
performance pay for—a) individual teacher classroom gains in proficiency; b) whole staff based on total
average school gain in student proficiency.

4. Implementation Fidelity. The LEA Support Team will be actively involved in monitoring
and supporting Tae'biinidzisgai Elementary as they undergo transformation process. The USOE will be
called on for technical support and monitoring as well. The External Evaluator will give an cutside,
objective view of the process and make any recommendations for improvement. Catapult Leaming will give
regular onsite and distance communication training and feedback.

While we have addressed some bamiers by holding a series of planning meestings on school, district
and Board levels, we understand that implementation of this innovative approach will likely have some
barmiers especially:

= Retention of Teachers. We believe the additional salary, prestige and intrinsic reward of
helping Transform the school and help students will keep teachers in place. We will be keeping close to
each of these teachers and try to support them with any issues they have remaining at the school.

Many teachers believe that our reservation schools are where they get their “start” so they can move up to
pne of our more successful Morthern schools as soon as possible. The District will monitor teachers closely
and find ways to encourage teachers to stay at Tse'biinidzizgai.

Scoring Rubric — B (7)

The LEA must describe actions it has taken, or will take, to modify its practices or policies,
if necessary, to enable it to implement the selected intervention fully and effectively.
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0= provides no information  1=provides limited information 2=provides most information  3=provides all information and rationale

A list of practices and/or policies that may serve as barriers to successful Ratimg: 001 2 3

implementation Comments:

Proposed steps to modify identified practices and/or policies to minimize barriers Ratimg: 0123
Comments:

& procedure in place to identify and reschve future issues related to practices and/or | Rating: 012 3

policies Commments:

Description of how the LEA will collaborate with key stakeholders to implement Ratimg: 001 2 3

niecessary changes (e.g. associations, administrators, local board of education). Comments:

Score: {12

(8) The LEA must describe how it will provide effective oversight and support for
implementation of the selected intervention for each school it proposes to serve (for example,
by creating an LEA turnaround office).

The LEA must identify how 1t will provide adequate and ongoing oversight, techmical assistance, and
support to each Prionty and Focus School 1dentified m the LEA s application to ensure full and effective
mplementation of the intervention model chosen. The descnption must mclude the following information on
how the LEA will successfully implement and support full and effective implementation of the school
mtervention model in each school:

a. Specify how the LEA will provide leadership and support to each school 1dentified in the
application;

b. Identfy the specific LEA staff assigned to support implementation of the school intervention
model and the role each of these staff members will have m relation to the SIG processes;

c. ldenhfy the qualifications and relevant expenence of the assigned LEA staff related to pnor
successful school improvement efforts;

d. Descnbe how the LEA will provide ongoing technical assistance to make sure each school 15
successful; and

e. Descnbe how the LEA will collaborate with an expenenced, USOE-approved School Support
Team Leader to support school tumaround.

TSE'BIINIDZISGAI ELEMENTARY

The District holds a monthly Support+ meeting for reservation schools involved in School
Improvement initiatives. This iz an administrative meeting for school Shepherds, Supervisors and school
Principals. The meeiing focuses on clarfying expectations, discussing professional readings, analyzing
data and school plans and giving a platform for principals to problem solve together.

Fon Mielzon is the Lead District Administrator to ensure both accountability and support for
Tse'biinidzisgai Elementany’s Transformation effort. Ron is the Elementary Supervisor and school
shepherd. He has extensive administrative training and experience including: BYWU CITES Principal
Academy; Solution Tree PLC training and University of Virginia: Partnership for Leaders in Education (see
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Attachment & 4) Ron will be on site at the school one day a week and will focus that visit on the key
elements of the Transformation.

Lynnette Johnson will lend technical support in aspects of Titke 1 and grant reguirements. She has
experience in oversesing S1G reguirements and has also parlicipated in the same administrative training
listed above (ses Affachment #6).

Both Ron and Lynnette will meet with the Superintendent in a weekly oversight mesting to review
the school's progress and needs for support.

Catapult Leaming will be the School Support leader. The consultant will b2 on site a minimum of 20
days per year up to 40 days per year. Catapult has a long and very impressive record of supporting
schools in tumaround efforts nationwide. Below iz a description of their experience.

The Catapult Learning Alliance solutions are performance based and measurable. We have partnered
with a multitude of schoal governance entities over the past three decades providing an array of school
improvement plans and implementations depending on the unigue needs of each partner. Those
partnerships have led to significant achievemant gains in underparforming schools, including one-, two-,
and three-year gains in schoals in the most underserved communities. Dur vast experience collaborating
with state departments of education, schoal districts, and charter school boards te drive student
achimvament includes wurklnE with schools spanning all Erld- lowels and dlllk’lrll‘lﬂ professional
development seminars to intensive school turmaround support Alliance currently provides school
improvement services similar to those reguested in Delaware, Hawaii, Indiana, Pennsylvania, and
Wirginia.
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Partner

Years Served

Foous

2004-prezent fg an gtate-approved turmaround and profecsional develapment,
Haweaai Alliance has been implemented in schools throughout Hawai,
Cepartment Catapult Learning works directly under contract with the Hawali
of Education Departrmeant to determine levels of servies and delivery.

201 0-present Az an state-approved Lead Turnarcund Provider, Alliance has been
Virginia implermentad in over 10 Priority Schools around the state, in
Department cluding in Richmand, Franklin City, Petersburg City, and
of Education Morthampton County Fublic Scheols, We collcaborate in quarterly

strategy meetings with Yirgmia DoE.

200 2-present &5 an state-approved Lead Turnaround Pravider, Alliance has baen
Indiana implemented n two schools in Parry Township, an Indianapalis
Cepartmant suburk. We continue to be contracted with us to provide
of Education educational services via the Alliance model,

2011-pressnt Az an state-approved Lead Turnarcund Provider, Alllancs has been
Delaware implermented in Priority Schools in Dalaware that are part of the
Department Stata’s turnaround zone, Services include all elements of Allionce
of Education and focus on leadership development teacher coaching and

eurricuburm support.

2002-present Catapult Learning, through various fundsing sources (including
Oklahoma state-level grants|, has beaen a provider of state-wide and schoaol-
State level professional development for over 10 years, Oklahomas has
Deparment come to depend on Catapult Learning and its Literacy First
of Education consultants as expert trainars or novice and axparienced teachers.
{ Oklahoma
Commission
far Teacher
Praparation

2105-present Catapult Learning has been approved as a “Supports for School
Mavada Im@rovemant” provider for Nevada, fecused on Priority and Focus
Drepartment cchaals. Catapult Learning iz approved to provide service: inthe
of Education following categories: School Leadership, School Diagnostic, School

Turnarcund Planning, Using Data to Inform Instruction, and
Coaching EMentoring Teachers.

Catapult Learlﬁnq

Page 18
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Clark County 2001-

School present  We have provded school turna round services to several schools in CC50
District by effectively utilizing ATignce to target literacy instruction and the
[Mevada) guality of learning and teaching as well as focuses on leadership capacity

and student support services, the team found success in diagnosing and
then addressing all critical needs within sach school and has been able to
address the CCS0 liberacy gap by improwving the quality of the teaching
and planning for the student learning experience.

Christing £011-

tchool 2014 We provide school improvement services bo two Priority schools that are
District part of the State’s tumaround pone. Services incude all elements of
[Deelaare) Alforce and focus on leadership development, teacher coaching, and

curriculum support.

Richmond 2010-

Public present  From 2010 to 200 3 we provided comprehensive schoal improvement
Schools suppart ta three Priority schools. In 2013, we began providing & team of
[Virginia) teacher coaches (three is mathematics, three in literacy] to support five

secondary Priority schools under subcontract to Virginia Foundatlon of
Educational Leadership.

Scoring Rubric — B (8)
The LEA has described how it will provide effective oversight and support for implementation of the
selected intervention for each school it proposes to serve.

0= provides no information  1=provides limited information 2=provides most information 3=provides all information and rationalke

The LEA has specified how it will provide leadership and Rating-0123
support to each school identified in the application. Comments:

The LEA has identified staff assigned to support Rating-0123
implementation of the school intervention model and the | Comments:
role each of these staff members will have in relation to

the 51G processes.

The LEA has identified the qualifications and relevant Rating-0123
experience of the assigned LEA staff related to prior Comments:
successful school improvement efforts.

The LEA has described how it will provide ongoing Rating-0123
technical assistance to make sure each school is Comments:
successtul.

Describe how the LEA will collaborate with an Rating-0123
experienced, USOE-approved School Support Team Comments:

Leader to support school turnarownd

Score: /15
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{(9) The LEA must describe how it will meaningfully engage families and the community in the
implementation of the selected intervention on an ongeing basis.

The state of Utah requures that any LEA makmg application for the School Improvement Grants 1003(g)
must comnut to serve, and demonstrates how 1t will provide multiple opportumties for meamngful fanuly
and commumty engagement in the cngoing implementation of the selected intervention model throughout
the grant penod. Consistent with Title ITI and OCE. compliance, every effort should be made to
commumicate with parents and the commumty m the top 5 languages of the school(s) as counted from the
Home Language Survey.

An LEA must include mformation i the SIG apphication about how 1t will conduct the following types of
family and commumity engagement activities on an ongoing basis:

= Hold commumity meetings to review school performance, discuss the school intervention model
o
be implemented, and develop school improvement plans m hine with the intervention model
selected:
= Penodic surveys of students and parents to gauge needs of students, families, and the commumity;
* Ongeing communication with parents and the community about schooel status, improvement
plans,
school choice ophions, and local service providers for health nutntion or social services through
press releases, newsletters, newspaper announcements, parent cutreach coordmators, hothnes,
and direct mail;
=  Assist families in transitioming to new schools if thewr current school 15 implementing the closure
model by providing counseling or holding meefings regarding their choices of other schools; or
= Hold open houses or onentation achvities specifically for parents of students who will be
attending a new school.

In addifion to family and commumity mput, LEAs must consult with all relevant stakeholders regarding the
mplementation of the chosen mtervention model in its Pnonty Schools on an engoimng basis. Identify the
process through which the LEA will contimue to mvelve:

Family and commumity;
School admmstrators;
Teachers; and

Local school board.

pn oo

TSE'BIINIDZISGAI ELEMENTARY

The school has several parent engagement practices that will continue including:

* Back to school night—School Improvement Plang, goals, programs and individual
classroom expectations are presented.

*  Two Student Education Plan (SEP}-Parents are invited to review student
academic/career goals and academic progress.

* School Community Council-monthly

* Foster Grandparent program-daily

* Monthly Family Literacy evenings.

«  Administration of the annual School Survey of Stakeholder Input
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The school plans to intensify their commitment fo engaging families as a part of the Tumarocund
initiative. As part of their annual Back to School Might, they will present a SI1G Orentation and include
imformation akout progress toward school goals.

The school will work closely with Shery Gardner, USOE Tumarcund Specialist (5B 255) to
implement both “Family Home Visite® htipsdsasnw whitehouse gowblog/201 21058/ 21 influencing-positive-
change-native-amencan-reservations, htio/fwww.aft. org/press-releasefwhite-house-selects-crow-
reservation-teacher-edward-wiest-school-turmaround; http-ibillingsgazetie. cominews/state-and-
regional/montana/plenty-coups-high-school-teacher-honored-tuesday-at-white-housefarticle_47a3ded7-
f122-5cd6-a3cf-4fc87 09 e4ass himl and “Academic Parent Teacher Teams®
(APTT) hitps/fwww. wested. orglsenvicelacademic-parent-teacher-teams-apti-family-engagement-in-
education/ West Ed provides the training for APTT (z2e description below). The school iz planning three
days of training July 2016. These sfructures have shown promise in disenfranchised communities,
including American Indian resen/ations.

- i Turg ' o 1 =

Family & CommunityE gagement:

Academic Parent-Teacher Teams

Who Should Participate

Teachers

District Administrators
Pre-Sernvice Teachers

Family Engagement Specialists
Title | Facilitators

Goals of the Service
In these Academic Parent-Teacher Team (APTT) workshops, participants gain expertise in:

« Using family engagement as an instructional strategy

Implementing a systemic approach to family engagement focused on student academic
goals

Using the essential elements of the APTT system

Developing foundational grade-level skills for parent meetings

Effectively sharing data with families to establish academic goals

Developing tools and strategies for measuring and evaluating system effectiveness
Enlisting parents as classroom leaders

« Creating effective classroom networks focused on student success

The school will rely heavily on direction and support from Sheryl Gardner, who has had extensive
experience engaging parents in tumarcund efforts.
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An ongoing process of meeting with faculty, parents, the Schools Community Council, District
Administrative Team and School Board will 2nsure that all stakeholders have opportunity for input and have
knowledge of the school's progress toward their 516G SMART goals. Each spring the school will meet to
analyze summative data, stakeholders’ input and school progress to ensure they address any barmriers to
successiul implementation.

Stakeholders Consultation/implementation

Faculty Weekly
PLC, Team and Faculty Meetings
Parents Initial 15 Orientation Dinner

Monthly Family Meetings

School Community Council (SCC) Monthly Meetings

Family Home Visits to address individual questionfconcems.
District Admin Weekly-onsite mentoring by Shepherd

Weekly District Exe. Mtgs. w/ Superintendent

Catapult On-going site visits

Learning- 20 days pre-implementation year (2015-16)

External 40-80 days years (2016-17 and 2017-18)

Partner

USOE Title 1, Title 11, and Tumaround Specialists will visit onsite twice a
Specialists year (fall and spring). The District Office will maintain ongoing

communication with LUWSOE on any issues relating to

implementation of the School Improvement Grant.
School Board Three times a year:

Principals’ report

School Supervisor Report

Student Services/Title 1 Director's Report

Scoring Rubric — B (9)
The LEA has described how it will meaningfully engage families and the community in the implementatior
of the selected intervention on an ongoing basis.

0= provides no information 1=provides limited information 2-provides most information  3=provides all information and raticnale

The LEA has demonstrated that is has taken into consideration family and Ratimg: 0123
community input in the implementation of the selected intervention model Comments:
through selected activities as appropriate

The LEA has described the ongoing family and community involvement strategies Ratimg: 0123
to be implemented to provide opportunities for parents, family, and community Comments:
members to be meaningfully engaged in the turnaround process
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The LEA has identified the process through which it will meaningfully engage Ratimg: 0123

administrators. Comments:

The LEA has identified the process through which it will meaningfully engage Ratimg: 0123

teachers. Comments:

The LEA has identified the process through which the local school board will be Ratimg: 0123

engaged to ensure successful implementation (including the prioritization. Comments:
Score: /15

(10) The LEA must describe how it will sustain the reforms after the funding period ends.

a.

b.

The LEA 5IG application must demonstrate that the LEA has a comprehensive plan to sustain the
mprovements achieved through the SIG process when the grant funding penod ends. Competitive
applcations must include the followng:

A list of the ongoing supports needed to sustain school improvement after the funding period
ends;

A description of how LEA staff will continue to collaborate o support the confinned school
mprovement process in identified schools (e.g., cumculum coordinators for reading/language
arts, mathematics, assessment, Title I, Title III'ESL, special education, Indian Education, early
childhood, counseling, professional development, gifted'talented migrant, and any other program
personnel deem necessary to meet the specific needs of each school included in the LEA’s 5IG
application).

A descnption of the anticipated local, state, and/or federal resources that will be committed to
meet the needs identified above and support continued mmplementation of the model(s) chosen;
Wnitten assurance from the distnct supenntendent or charter school leader that s’he will continue
to support the implementation and refinement of the mtervenhon model(s) descnbed in the LEA
application beyond the peniod of the grant funding; and

Wnitten assurance from the local school board that they will continue to support the
mplementation and refinement of the intervention model(s) descnbed m the LEA application
beyond the peried of the grant funding.

TSE'BIINIDZISGAI ELEMENTARY

The Board of Education and Superintendent Wright are committed to supporting this application.

They dizcussed the application during the December 8, 2015 meeting and signed the following written
Assurance lefter.
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December 8, 2015
Drear Bchool [nprovement Grant Review Comumittes:

Snn Juan Sehonl Dhstrict 15 committed 1o fully implement the school improvement plan outlined
in our SIG application for Tse'biinidzisgni Elementary School. We understand the clements of
tha 510 Transformational Medel as cutlined in the LEA assurances éocument and suppoet those
reguirements,

The Dizirict = commined o sustaining the gnals and key elements of the plans afier the 3 vear
pericd of ihe addifional SIG funding, Whils we recognize the substanial additional funding will
not be available after that period, we are determined o sustain the process of school

improvemenl,

The: S1G plan is aligned with oor DNisinict goals and the dircction the Board has established for
improsernent. Al the end of the grant penod, we will be evalowting cach schools plin and
progress and are commitied to restrociuting available hudeats to ensure maximuom support for
the school’s continusd progress and suceesslal Transformational indizatives.

Simcerely, ' .
.-.I-" _I_ - P L L A AL
L: '_|-\1
Dpuglas B, Wiight, EdD Debbie Christiznsen,
Suparintendant Boord President
San Juan Schonl District School San Joan School Dhstrct

COngoing supports to sustain successiul school improvement strategies include:
1 Funds for Teacher recruiting and retention bonuses.

2. Performance Pay funding.

A Extended time and support

4 Ongoing Professional Development support

5.
monitoring, iR

software to manage student data including: District Benchmark reports, progress
eady for upper grades, and SWIS.
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To ensure Tse'biinidzizsgai can sustain successful school improvements, all funds available will be
analyzed to ensure they are targeted and effective. Both school and District sources potentially could be
re-directed including: Title |, Enhancement for At-Risk Students, Title 1A, and General Fund.

The Digtrict is committed to continuing increased oversight and support through District
administration when the grant peried is complete. The District has pricritized our reservation Priority and
Focus schools for increased support. This level of support will continue after the grant period.

Scoring Rubric — B (10)

The LEA, with support of the local board of education, has plans for how the reforms will be sustained afiner
the funding period ends.

0= provides no information l=provides limited information 2=provides most information  3=provides all information and rationsle

The LEA includes a list of the ongoing suppors needed to sustain school Rating: 0123
improvement after the funding pericd ends. Conmments:
The LEA incledes a description of how LEA staff will continue to collaborate to Rating: 00123
support continued school improvement process in identified schools. Comments:

The LEA describes and enumerates the anticipated resources that will be committed | Rating: 0123
to meet the needs identified above. Comments:

The LEA incleded a written assurance from the superintendent or charter school Rating: 00123
eader that s/he will continue to support the implementation and refinement of the | Comments:
intervention model{s) described in the LEA application.

The LEA incleded a written assurance from the local school board that itowil Rating: 00123
continue to support the implementation and refinement of the intervention Comments:
model{s) described in the LEA application.

Score: f15
(11} The LEA must describe how it will implement, to the extent practicable, in accordance with
its selected SIG intervention model(s), one or more evidence-based strategies.

The Utah State Office of Education requires that LEAs that propose to use SIG 1003(g) funds to implement
one or more evidence-based strategies in accordance with its selected S5IG mtervention model(s) m 1ts
selected school(s) ensure that the evidence-based strategy chosen has evidence of effectiveness that includes
at least one acceptable research study. USOE will evaluate evidence-based strategies proposed by LEAs
based on the followmg critena:

a. Research cited by the LEA that shows the evidence-based strategy meets What Works
Cleannghouse evidence standards with or without reservations (1.e., are qualifying expenmental
of quasl-experimental studies);

b. Results found a statistically sigmificant favorable impact on a student academuc achievement or
attamment outcome, with no statistically sigmficant and ovemding unfavorable impacts on that
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outcome for relevant populations m the study or mn other studies of the intervention reviewed by
and reported on by the What Works Cleannghouse; and

c. If meeting What Works Cleannghouse evidence standards with reservations, mcludes a large
sample and a multi-site sample as defined m 34 CFE. 77.1 (Note: multiple studies can
cumulatively meet the large and multi-site sample requirements so long as each study meets the
other requirements listed here).

In researching and pnentizing evidence-based strategies, the LEA nmist take into account:

d. Specific needs of the Pnonty and Focus School(s) to be served as 1dentified through a
comprehensive school appraisal conducted by an external School Support Team;

e. Student performance data on the State’s assessments i Enghish language arts and mathematics,
disaggregated by subgroups, to determune specific factors that have resulted in the school being
1dentified as a Pnonty or Focus school; and

f The evidence-based strategies 1dentified must have evidence of success when implemented with
schools that have sinmlar demographic setings and student populations to the school(s) to be
served by the LEA s SIG application.

Thus, LEASs that propose to use 5IG fimds to implement an evidence-based strategy must conduct due
diligence to ensure that the supporting research evidence for a proposed strategy (see a. above) mcludes
studies of successful implementation resulting in improved outcomes with a sample student population (e.g..
economically disadvantaged students, Enghsh leamers, same age/grade-level span, and other subgroups)
served by the school for which the LEA is applymg m a school setting (e_g., urban, rural, Amencan Indian
reservation) that iz similar to those of the school to be served. The LEA must include detailed information
its SIG application that indicates the proposed strategy has been effectively mmplemented in a sinular
school(s) in the past by cifing results from specific research studies in which the strategy was successfully
mplemented mn a similar demographic seting with a sinular school population and resulted in improved
outcomes.

For example, if student performance data ndicates that students in grades 3-6 are underperforming in
mathematics an evidence-based strategy should be selected that has evidence of improving student cutcomes
m mathematics for students within that grade span mn a school(s) that serve sumilar student populahions. If an
1dentified need at the school 15 providing equatable access to grade-level core content in Enghish langnage
arts for students who are English leamers the strategy chosen should be one that has been successfully
mplemented and resulted m better outcomes for Enghsh learners m schools with similar demographics. Or,
the strategy has worked successfully with large urban igh schools that serve students m grades 9-12 or m
small rural high schools that may predommantly serve Amencan Indian students in grades 7-12. The
strategy must have evidence that successful implementation assisted simular schools i closing achievement
gaps for specific student groups within schools with similar student populations meluding students who are
English leamers, economically disadvantaged, and students with disabilines.

In addifion to ensunng that students are recerving lugh-quality Tier I mstruction m both Enghish language
arts and mathematics based on Utah Core Standards, 1t 15 expected that LEAs have begun implementation of
strategies that are meant to address other needs as seen specifically at mdividual school sites. The Utah State
Office of Education requires that LEA applications mmst descnibe, at a minimum  the use of the followmg
evidence-based strategies:

g.5heltered Instruchion as a part of Tier [ mstruction; and
h English Language Proficiency standards to help meet individual student needs.
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It 15 with this mtention that the following list tnes to value the attempts of meeting
student/parent/commumnity needs mn addihon to the requirements stated above. Possible examples of
evidence-based sirategies may be found through the followmg resources:

= What Works Cleanng House studies of evidence-based practices in langnage arts and/or
mathematics

= Institute of Education Sciences Practice Guides (IES)

» Harvard Family and Community Engagement Research

* Academuc Parent Teacher Teams (APTT) research from WestEd

= Sirategies with effect sizes of .40 or lugher as descnibed in Fisible Learning (Hathe, 2012)

# Sheltered Instruction Observation Protocol (SIOP)

= WiDA English Language Proficiency Standards

# Schoolwide Positive Behavior Interventon Supports (PBIS)

= Multi-Tiered System of Supports (MTS55)

= Extended or full-day kindergarten

= High-quality Pre-K

TSE'BIINIDZISGAI ELEMENTARY

Tze'binidzisgai Elementary is 94% MNative American (Mavajo). The What Works Clearinghouse
does not list any evidence-based strategy that has had success with this population. We searched with
fikers for: Early Childhood, Literacy, Mathematics and English Language Leamers for 100% Native
American as well as 50% MNative American.

Summarize and cornpars S endenes of e ofctivoess of infermtions that address vour schoel or datriet’s nesds.

ﬂ Fmd"hﬁt '“":'_"k* for., Your filters:  Early Childhood Ednestion & Native American 100% 8
Blemet Smanch
Remove all &

g Ot oo [mnaiing o mterventions were foursd that meet vour selection criteria. Try expanding vour
[ThekBba epacd] search by including more options oo removing filkers.
& = Earby Chaldlsood Edncation (o]

1 Alphabetics (0] .

-D.[é_.umgxﬁ' Find whar waorke for__.

| Reading comprehemedon (o)

=" ] T W C PR

. ﬁiﬁ#ﬁiﬁ;;llg_';ar o o edoeang dnipone a0 ngh schiool e - i = e

' Oral ' P
| Phonologica r "”‘"l 1) v chidean ﬁ;-._'hl.'clli.'ll nasads, =

1 Prrint brnowed ga o)

] Bﬂm,s M|muj_|ul- = ill.pu.-.'.llg I'l'd!:_'J! achdemmens for Elll'l.'.'hll —
| FrncTiofal abikies (o) |3 ngTage Barmers, =
1 Bactal-amotional desulopmeet () . . e -
' Language copetences (o) = incraasing math achiwwmnt,
.- or select & topic or cutcome and -
Grate then customize vour search : =
FE(a] 4 (o} P
E [a) S wa (o
S - e eternd )
- &0 . View glossany and extended help
i = lgh = [ Ondy sterven o wity rseanch evidenos that meets WIWC standands ane inchoded in the summary resalts
o ' o T ey alhisd ¢|'.-'||1|||:|_=r e o eonsdaad by e W 1 l.|l|ﬂ'|h|l niferventoas forwidch se WWE found
1(0) & [0} PS5 (o) oo svidence that met ssandands, seamch all WWC publicasions. To find =wadies of imernentions by author

name, search e reviewed shudies
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The school will work closely with their Extermal Consultant, Catapult Leaming, to conduct a thorough
needs assessment and to identify any evidence based strategy that could improve their current practice.
The nesds assessment will include an in-depth, comprehensive ook at subgroup data to determine
contributing factors to low achievement. The school Principal, Supervisor/Shepherd and Student
services/Title 1 Directors have all had fraining in root cawse analysis, and will apply that criteria to needs
assessment findings. The school is committed to building a sound evidence based instructional program.

The school has a guality pre-achool and full day Kindergarten. The Disftrict provides PBIS/UMTSS
training and support for behavior issues and SIOP and WIDA training for teachers to support the large ELL
population in the school.

The District has adopted other research based initiatives that will support the transformation. This
miode] will provide the framework for Tse'biinidzizgai's S1G Intervention program.

San Juan School District ABC (SJSD/ABC) Framework. This ABC model addresses thres key
elements of school improvement:

Academics, Behavior and Coaching.

Each element of the framework includes a 3 Tiered model for instruction and interventicns.
Academics and Behavior are focused on student supports. Coaching iz directed toward teacher growith
and interventions.

Tier 1 Tier 2 Tier 3

Academics Guarantees all students’ Students who do not Interventions for a small
access to the Core mazter standards are group of students who do
Curmiculum. Every given timely, targeted, not respond to Tier 2
student iz expected to be | directed interventions, interventions. Tier 3 is
taught Tier 1 vy a Highly rather than remediation. more intense and can be
Cualified and Highly Thi= iz a flexible group for | longer term such as
Effective teacher. Tier 1 instruction that is Special Education or ELL
inztruction i= focused on determined on an on- support.
guaranteeing students going basis by PLC
master “Essential teachers reviewing
Standards™. These Common Assessment
standards are derived data in order to make
from the State Core and instructional and
are determined by intervention decisions.
teacher PLC teams to
have endurance, leverage
and prepare students for
the next level. Teachers
develop and give
“Common Assessments”
in order to determine
student mastery of these
Essential standards.

Behavior A support system and A zystem of behavior For a amall percentage of
prevention instruction for | interventions for a lower students (3-5%) who
all students. Al students | percentage of studenis need intense support and
are taught the (up to 15%) who need interventions. This may
expectations for school additional support in order | include Special Education
behavior and given on- to be successiul in zenvices, ELL instruction,
going instruction and school. therapeutic counseling,
support. interagency family
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support ete ).

Coaching

A zyatem of training and
support for all teachers.
Reflective coaching and
PLC teams offer each
teacher a peer system of
support. Support in the

An increasad level of
support for teachers who
are identified as in need
of improvement. This
support usually involves
Diistrict andfor consultant

Involves teachers whao
are not responding
positively to Tier 2
intervention. These
teachers are involved in
Progressive Discipline

form of professional specialists who and if significant
development implemsent improvemsnt i not
opportunities as well as demonstration/team documentsd they are

administrative feedback
and evaluation ars
provided for all teachers.

teaching, structured
obsersation and goal
setting. Teachers are

recommended to the
Board of Education for
non-renewal or dismissal

given notice at this level
that improvement is
needed in order to not
progress to Tier 3.

The District iz firmly committed to successful implementation and on-going support of the ABC
Framework. Each dimenszion of the model iz defined by a convincing body of research that meets Federal
expectations. As the research behind the model is solid and the District is already committed to supporting
the model, Tee'biinidzizgai's Transformation Model is compatible with the SJSDIABC Framework.

Following iz information about each of the three elements of the SJS0/ABC Framework.

Academic Achievement

The District i= committed to quality instruction in every classroom in support of that goal has adopted
4 Instructional Horms that will be required of every teacherevery lesson:

1) Understood Leamning Objective;
2) 90%+ StudentTeacher Engagement;
3) Supportive Leaming Environment;

4} Monitoring of Student Understanding.

These normz are the foundation for all other strategies and expectations. The Principal and School
Supenvisor will monitor these Instructional Norms weekly using the classroom walkthroughs process.

San Juan School District has systematically invested in professional development to help schools
implement Professional Learning Communities (PLCs) throughout the district. The Superintendent,
Elementary Supervizor, Student Services Director have attended a two year (in two cohort groups)
Frincipals’ Academy sponsored by the Center for the Improvement of Teacher Education and
Schooling (CITES) a division of Brigham Young University’s Education Department. In 2015-16, the
Diztrict prezented two PLC trainings for school administrators and teachers in which PLC expectations
were explicitly taught. The District will continue to provide this training yearly for new personnel and for
anyone who nesds more training.

The PLCs are an important framework for the Academic improvement. Properly implemented, PLCs
can dramatically increase student achisvement by empowering teachers to collaboratively focus on
essential standards, common assessments and provide targeted, timely tiered interventions. The well-
known Response to Interventions (RTI) model is definitely a part of the PLC process; however, the RTI 3-
Tiered Intervention process is strengthened with the addition of PLCs as a structured way for teachers to
improve instruction and provide tiered interventions. An expectation of SIG schools is that teachers and
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school leaders are given increased governance. The PLC process allows for a “tight/loose” system
of decision-making where within explicit parameters, teachers and principals have much more
autonomy for their students. The Disinct administration is trained and committed to this process.

Behavior (Posifive Behavior Supports) Utah Behavior Initiative

Positive Behavior Supports (PBS) is a Research Based approach to improving student behavior,
which in furn improves student achievement. The Utah Behavior Initiative (UBI) is a State sponsored
project that incorporates PBS.  The Behavior element of the SJSO/ABC Framework is grounded in the
PBS tenets. Tse'biinidzisgai Elementary began their UBI program three years ago, and is having good
success in implementation. A system of Positive Behavior Supports is an expectation for all schools in the
district, especially for schools in need of improvement.

Coaching

Coaching for teachers is designed with a 3 Tier approach as well. Professional Development,
reflective coaching, inservice as well as progressive discipline are all part of the Coaching model.

Essential Standards, Curriculum Alignment and District Interim Benchmarks

As we implemented the Professional Learning Community process, PLC's began to identify
Essential Standards and develop formative assessments Beginning in the 2012-12 school year, the
Supenntendent directed that for Language Arts and Mathematics a distnct-wide set of Essential Standards,
Pacing Guides and Benchmark Assessments be developed and implemented K-12: hitp://sjsd.org/cap.
Using prior PLC work, teacher and administrative committees the district has established these standards
and assessments.

The District has purchased llluminate software and developed three Benchmarks aligned to Core
Standards for grade 3-11 for both Language Arts and Mathematics.

Pnncipals and teachers have been trained in the "Driven by Data™Paul Bambrck Santoyo process
{see Aftachment #7). After each Benchmark teachers analyze proficiency reports, meet with the schoaol's
instructional leader to build a six week action plan that details how they will re-teach and re-assess
student’s mastery of these standards. This is an evolving, confinuous process that the distnct has
improved and is committed to sustaining.

Scoring Rubric — B (11)
The LEA must describe how it will implement, to the extent practicable, in accordance with its selected S

intervention model(s), one or more evidence-based sirategies.

0= provides no information 1=provides limited information 2=provides most information 3=provides all information and rationale

Research is cited that shows the strategy meets What Works Rating: 0123
Clearinghouse standards. Comments:

Results had statistically significant favorable impact on student Rating: 0123

achievement/outcomes. Comments:
If mesting WWC standards with reservations, includes a large Rating: 0123
sample size and multi-site sample. Comments:

70



LEA has selected strategies based on school appraizal results. Rating- 0123
Comments:
LEA ensures effective Tier | instruction is provided for all students | Rating- 0123
in Reading/language arts and mathematics based on Utah Core Comments:
Standards.
LEA considered student performance data on SAGE for ELA and Rating- 0123
miath disaggregated by subgroups. Comments:
Evidence-based strategy has evidence of success in schools with Rating- 0123
similar demographics and settings. Comments:
Sheltered instruction as part of Tier | instruction has been Rating- 0123
addressed by LEA. Comments:
English Language Proficiency standards used to meet student Rating- 0123
needs have been addressed. Comments:

Score (2T

{12) The LEA must describe how it will monitor each priority and focus school that receives
school improvement funds.
The LEA must descnbe how it will momtor each school that recerves SIG 1003(g) funds to ensure full and
effective implementation of each requirement of the chosen school intervention model, progress in meeting
the annual goals for student achievement on the State’s annual assessments in both reading/language arts and
mathematics and the leading indicators (see Addendum C), and how the LEA will assist the school
making necessary changes if results do not improve.

a. Descnibe how annual SMART (specific, measurable, attamable, realisic/ngorous, and fime-
based) goals for student achievement on the State’s assessments in reading/langnage arts will be
monitored (e.g., ngorous formative and intenim assessments, structured teacher planning and
collaborafion based on student needs, etc.);

b. Descnibe how annual SMART (specific, measurable, attamable, realisic/ngorous, and fime-
based) goals for student achievement on the State’s assessments in mathematics will be
monitored (e.g., ngorous formative and intenm assessments, structured teacher planming and
collaborafion based on student needs, etc.);

c. Descnibe how the LEA will measure progress on the leading imndicators as defined m the final

requirements. {See Addendum C for a hist of the leading indicators).

Descnbe how the LEA will evaluate the effectiveness of the reform strategies bemng

mplemented;

Descnibe how the LEA will momtor student achievement by individual teacher/classrooms;

Descnbe the frequency and format of LEA momtonng;

Descnbe the momtoring strategies the LEA will use to momtor the implementation of each

requurement of the selected intervention model (e.g., Use the model checklists provided as a

guide for monitonng required strategies needed);

] If student achievement results do not meet expected goals, descnbe how the LEA wall assist the
school m 1dentifying and mplementing strategies to improve outcomes (e.g.. root cause analysis,
development of targeted and specific 90-day plans, etc.).

Fh
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The LEA will closely monitor student and progress toward leading indicators on a weekly and bi-
mionthly basis using the following structures:

+  The Elementary SupenvisorLeadership Mentor will be in the building a minimum of 1 full
day per week. He will be actively monitoring the PLC, Lead Teacher Team, and Principal. Wesekly
data meetings will be clozely monitored.

*  The District Directors meet with the Superintendent weekly to monitor data and progress
for schools with a focus on 316G schools.

* District Benchmark results will be monitored by the LEA and the process of ensuring
“Deep Data Dives® after each assessment will be supported.

* The LEA supports Tse'biinidzizsgai with an Educational Psychologist that is on site once a
week to work with PBIS, OLWEUS. The SWIS software is the primary source of behavior data that
i5 used to monitor student behavior. The District UTMSS team monitors this information on a
monthly basis.

* The Elementary Supervisor and Principal monitor teacher aitendance using the district's
KRONOS syatem. This is reviewed and approved on a monthly basis.

=  The Student Information System (515) iz monitored to determine students who are
missing school at a rate that places them at risk for not succeeding. The school has a process of
alerts, parent nofifications and interventions.

* Evaluations of teachers will follow the State UMIE system. Ongoing formative measures
include walkthroughs and collaborative team coaching data.

* Formative assessments of academic progress include: iReady DIBELS, District
Benchmarks and Common Assessments.

When student achievement results do not meet expected goals, the LEA will support the
principal to identify the barriers and provide timely, targeted support including: The Principal and
Elementary Supervisor will provide support to improve Tier 1 instruction, more appropriate interventions,
and parent contacts. The District level administration will focus on problem solving in executive staff
meetings. The school will be expected to monitor student data and problem solve in PLC and school
leadership meetings.

Each spring, the school will review the implementation of their plan using quarterly reports, data
informing progress toward SMART goals and leading indicators. While a school wide goal of 7% gain on
end of level SAGE assessments will be expected, the school will systematically set formative SMART goals
for formative assessments including:

= DIBELS
*  -Ready
* District Benchmarks
= PLC common assessments
Additional tools to analyze implementation will include: timeline calendar, checklists of reguired
activities, summative data including SAGE scores and External Consultant reportsidata.

All stakeholders (teachers, parents, administration and School Support Team leader) will have an
opportunity for input as to any plan revisions. Neesded plan revisions will be reviewed by the
Superintendent, School Supervisor, Student Services Director and Extermal Consultant. The USOE Title 1
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Specialists assigned to SI1G oversight will be consulted to approve the changes. Approved changes will be
uploaded on the USOE Tracker system.

Scoring Rubric — B (12)

The LEA must describe how it will monitor each prierity and focus school that receives school
improvement funds inclnding by:

0= provides no information 1l=provides limited information 2=provides most information  3=provides all information and rationale

The LEA has described how annual SMART goals on the Rating- 0123

state’s assessment in reading/language arts will be Comments:
monitored.

The LEA has described how annual SMART goals on the Rating- 0123
state's assessment in mathematics will be monitored. Comments:
The LEA describes how it will measure progress on the Rating- 0123
eading indicators as defined in Addendwm C. Comments:
The LEA has described how it will evaluate the Rating: 0123
effectiveness of the reform strategies being Comments:

implemented.

The LEA has described how it will monitor student Rating: 0123
achievement by individual teacher/classrooms. Comments:

The freguency and format of LEA monitoring has been Rating: 0123
described. Comments:

The LEA has described the monitoring strategies it wil Rating: 0123
use o monitor the implementation of each requirement | Comments:
of the selected intervention model.

In the event that student achievement results do not Rating: 0123
meet expected goals, the LEA has described how it wil Comments:
assist the school in identifying and implementing
strategies to improve outcomes.

Score: f24

(13) An LEA must hold the charter school operator, CAMO, EMO, or other external provider
accountable for meeting these requirements, 1f applicable.

Beyond screening external providers pnior to selection and mcluding clear expectations i the provider’'s
confract, an LEA must also review the performance of external providers regularly throughout the confract
penoed to ensure that they are on frack to meet the LEA s expectations. The LEA should continue to make
expectations clear by including specific provisions in the signed memorandum of understanding (MOTU),
contract, or other agreement to hold the provider accountable for achievi mng the LEA’s desired outcomes.
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LEAs should make expectations clear by establishing measures against which the performance of the
external provider will be assessed and developing, together with the selected provider, targets for these
measures. Meamngful measures will address the progress of the provider in meeting specific contractual
obligations as well as the provider’s general contnbution to the effort to reform the targeted school. For
example, the measures for a restart model school operator could examine such factors as the school’s
academic aclievement, student attendance, and parent and community engagement.

The Utah State Office of Education requires LEAs that plan to work with a charter school operator, CMO,
EMO, or any other external provider to address the following in the application for a school improvement
grant 1003(g). The followmg should be considered the mmimum requrements and we encourage LEAs to
ensure the MOU helps meets all the needs mtended.

a. LEAs should request that the external provider prepare quarterly reports or briefings for the LEA
that detail the prowvider’s activites dunng that penod and 1ts progress toward achueving the
outcomes for which 1t was lured (or its progress on the performance measures).

b. The LEA might alse conduct mtenm or formative assessments throughout the contract peniod to
mform contract renewal decisions. LEAs are strongly encouraged to specify the type of ongoing
review process 1t intends fo use withmn the MOU, contract, or other agreement.

c. The MOU, confract, or other agreement should also mclude a provision that would relieve the
external provider of its duties should it not meet the performance targets, which would be
reviewed on a yearly or more frequent basis.

d. Ifan LEA wishes to contract with a charter school operator, a CMO, or an EMO to implement
the restart model, 1t must select that charter school operator, CMO, or EMO through a “ngorous
review process  that permits an LEA to examine a prospective provider s reform plans and
strategies.

e. Ifthe LEA is partnenng with a charter school operator or CMO to convert a school to a charter
school under the restart model, the TEA should ensure that 1ts MOU, contract, or other agreement
with the provider 1s consistent with the terms and condifions of the performance contract between
the charter school and its authonzer if the authorizer is an agency other than the LEA.

TSE'BIINIDZISGAI ELEMENTARY

MA-This application is not a Charter school model.

Scoring Rubric — B [13)
The LEA has demonstrated how it will hold the charter school operator, CMO, EMO, or other external
provider accountable for meeting the outlined requirements, if applicable.

0= provides no information 1=provides limited information 2=provides most information  3=provides all information and rationale

The LEA has requested that the external provider prepare | Rating- 012 3
quarterly reports or briefings that detail the provider’s Comments:
activities during that period and its progress toward
achieving the cutcomes for which it was hired.

The LEA will conduct interim or formative assessments Rating- 0123
throughout the contract period to inform contract Comments:
renewal decisions.

74




The MOWU, contract, or other agreement also includes a Rating- 0123
provision that would relieve the external provider of its Comments:
duties should it not meet the performance targets, which
wiould be reviewed on a yearly or more frequent basis.

If the LEA has contracted with a charter school operator, Rating: ves no
a CMO, or an EMO to implement the restart model, it has | Comments:
selected that charter school operator, CMO, or EMO
through a “rigorous review process” that permits the LEA | Optional restart only
to examine a prospective provider's reform plans and
strategies.

If the LEA is partnering with a charter school operator or Rating: yves no

CMIO to convert a school to a charter school under the Comments:
restart model, the LEA has ensured that its MOU,
comtract, or other agreement with the provider is Optional restart only

consistent with the terms and conditions of the
performance contract between the charter school and its
authorizer if the authorizer is an agency other than the
LEA.

Score; /9

{(14) For an LEA that intends to use the first vear of its School Improvement Grants award for
planning and other pre-implementation activities for an eligible school, the LEA must include
a description of the activities, the timeline for implementing those activities, and a description
of how those activities will lead to successful implementation of the selected intervention.

The Utah State Office of Education requires LEAs that intend to use the first year of its SIG 1003(g) grant to
engage n planming and/or pre-implementation activiies for an elig;ible school to include a descnption of the
specific activities to be implemented, the timeline for implementing those activities, and the rationale for
how those activities will lead to the successful full implementation of the selected intervention model on the
first day of school the first year of full implementation of the intervention model. The focus of all
planning/pre-implementation actrvities nust be the direct relationship of the activity to the specific needs of
the ndividual school as 1dentified through a school appraisal and the intervention model chosen for the
school.

USOE will ensure that all activities proposed by the LEA recetving the SIG award are allowable
expenditures designed to assist the TEA and school(s) in prepanng for full implementation when the 2016-
2017 school year begins.

USOE has developed a Rubnc to review the planning and pre-implementation activities proposed by LEAs
as a feedback resource fo the LEA. This page of the Fubnc will not be added to the overall score of the LEA
application as thus section 1s optional. The activities listed below are intended to be examples only.

* Family and Community Engagement:
The LEA must keep in mind that parents and community should receive these in their pnimary
language when necessary and when most efficient for participants:
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Hold commumty meetings to review school performance, discuss the school mtervention
model to be implemented, and develop school improvement plans in line with the
mtervention model selected;

Survey students and parents to gauge needs of students, families, and the community;
Commumicate with parents and the community about school status, improvement plans,
choice options, and local service providers for health, nuintion, or social services through
press releases, newsletters, newspaper announcements, parent outreach coordmators,
hotlines, and direct mail:

Assist families in fransihoming to new schools if their current school 15 mplementing the
closure model by providing counselng or holding meetings specifically regarding their
choices; or hold open houses or enentation activifies specifically for students attending a
new school if their prior school 15 mplementing the closure model.

Rigorous Review of External Providers: Properly recruit, screen, and select any external
providers that may be necessary to assist m planning for the implementafion of an intervention

model.

Staffing: Feecnut, screen, and lure the meoming pnincipal, leadership team, mstructional staff,
and admimstrative support; or evaluate the strengths and areas of need of current staff.

Instructional Programs:

Provide mtervention and ennchment to students m schools that will implement a school
mmprovement model at the start of the 2016-2017 school year through programs with
evidence of raismg achievement;

Identify and purchase mstructional matenals that are research-based, ahgned with State
academic standards, and have data-based evidence of raising student achievement;
Compensate staff for instructional planning, such as examiming student data, aligning
curmculum to State standards and vertically from one grade level to another. collaborating
within and across disciplines, and devising commeon formative student assessments.

Professional Development and Support:

Train staff on the implementation of new or revised mmstructional programs and policies
that are aligned with the school’s comprehensive mstructional plan and the school’s
mtervention model;

Prowvide imstructional support for returming staff members, such as classroom coaching,
structured commeon planning ime, mentoring, consultafion with outside experts, and
observations of classroom practice, that 15 aligned with the school’s comprehensive
mstruchional plan and the school’s intervention model;

Train staff on the new evaluation system and locally adopted competencies.

Preparation for Acconntability Measures:

Develop and pilot a data system for use m 5IG-funded schools;
Analyze data on leading baseline indicators;
Develop and adopt intenim assessments for use m 5IG-funded schools.

Other Allowable Activities to be described by the LEA

TSE'BIINIDZISGAI ELEMENTARY
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Upon receiving notice of a S1G award {anticipated February 1, 2016) the school will begin a
planning/pre-implementation process until the beginning of the 2016-17 school year (August 2016).
The following chart will guide this planning/pre-implementation process.

Date Activity Actions Responsible
20915 Coordinated School Catapult Leaming will conduct a new Liza Young
Improvement Plan school needs assessment and will work  Ron Mielson
presented to SJ50 Board with the School Administration and Catapult Leamning
for approva Leadership Team to develop a
coordinated approach to school
improvement.
Stakeholder Survey Administer School Survey of Lisa Young
Stakeholder Input kit Mantz, HR
0712016  Academic Parent Teacher Teachers will attend 2 days of APTT Lisa Young
Teams training (3 days) training to gear up for improved parent Sheryl Gardner
engagement the following year. West Ed
04/2016 PD-5chool Improvement Training faculty on plan expectations Catapult Leaming
Plan expectations and goals. Lisa Young
Mi2016- Recruiting Finalize all signing/bonus packages Lisa Young
042016 Attendance at Job Fairs Ron Nielson
Working with Universities on Intem Kit Mantz, HR
partnerships
Mining online resources
Using social media
08/2016 Mew Teacher Boot Camp 2 day training on including: Cistrict Kit Mantz, HR
natructional Norms, Curriculum (subject Ron Mielson
area curmiculum, lesson plans, Lynnette Johnzon
benchmark testing); Data Driven
natruction/PLC's; Behavior
Management; Teaching Strategies;
Special Education; Safety Procedures;
Use of Time
032016- Finalize Data Systems Develop a reporting tool that Catapult Leamning
062016 comelatesftriangulates significant data Lisa Young

points to inform instruction,
interventions and program
implementation. Align tool with Schoo
mprovement Plan and checklists.

Ron Mielson

“Pre-implementation” ensbles an LEA to prepare for fll implementation of a schopl Intervention model at the start of the 2016

2017 school year

Scoring Rubric— B [14)
The LEA has desipned approvable planning and pre-implementation activities to assist the school|s) in preparing for
full implementation when the 2016-2017 school year begins. The focus of the activity must be its direct relationship

to the needs of the school and the selected intervention model.




These activities, while optional, are highly recommended during the planning and pre-implementation phase. LEAs that incdlude plans for at
these options may recsive up to 10 Bonus Points.
Description and costs associated with family and community engagement 1 point possible
activities. Comments:
Description and costs assocated with rigorous review of external providers. 1 point possible
Comments:
Description and costs associated with staffing. 1 point possible
Comments:
Description and costs assocated with instructional programs. 1 point possible
Comments:
Description and costs associated with professional development and 1 point possible
SuUpport. Comments:
Description and costs assocated with preparation for accountability 1 point possible
MEeasures. Comments:
Description and costs assocated with other allowable activities. 1 point possible
Comments:
LEA has described how planning and pre-implementation activities will lead Rating: 0123
to successful implementation of the chosen model. Comments:

Bonus Points Awarded: /10

(15) For an LEA eligible for services under subpart 1 or 2 of part B of Title VI of the ESEA
(Rural Education Assistance Program) that chooses to modify one element of the turnaround
or transformation model, the LEA must describe how it will meet the intent and purpose of
that element.

The Utah State Office of Education requures that any LEA ehgble for services under subpart 1 or 2 of part B
of Title VI of the ESEA Fural Education Assistance Program (REAP) that proposes to modify one element
of the Tumaround or Transformation model, the LEA mmst descnbe how 1t will still be able to meet the
mtent and purpose of that element in order to successfully implement the selected school intervenfion model.
The descniption must mclude the following mformation:

a. Identfication of the specific element of either the Tumaround or Transformation mode] that the
LEA proposes to modify;
b. LEA’s rationale for the need to modify the element 1dentified;
c. LEA mmst describe how 1t will still be able to meet the intent and purpose of that element 1n
order to successfully implement the selected school intervention model.
INOTE: If an LEA that 15 ehmible for services under subpart 1 or 2 of part B of Title VI of the ESEA Rural
Education Assistance Program (REAP) selects the Early Leammg Model, 1t cannot modify the requirement
that the pnncipal who led the school pnior to the implementation of the model mmst be replaced.

A lhist of LEASs that are elimible for services under the Fural Education Assistance Program (FEAP) can be
found at the followmng U. 5. Department of Education site: http:/'www? ed gov/nclb/freedom/local/reap himl
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The District iz electing to request a waiver for the Tumaround requirement of “replacing the
principal”. We wizh to retain the current principal, Liza Young (see Affachment #1). She will be beginning
her third year at the school this coming school year 2016-17. The District is eligible having been
designated as an ESEA Rural Education Assistance Program {(REAP) designation and iz not selecting the
Early Leaming Model for the Turnaround.

Mrs. Young is in her second year of UVAPLE training and has participated in a UVA conducted
Behavioral Event Interview (BEI), in which she was identified as having the characteristics of @ Turmaround
Principal. The District iz committed to mentoring and supporting the principal with oversight of the School
supervisorShepherd. The Supervisor will ensure that the School Improvement Grant iz successfully
implemented and supported by the School Principal.

Scoring Rubric — B (15)

For an LEA eligible for services under subpart 1 or 2 of part B of Title VI of the ESEA (Rural Education
Assistance Program) that chooses to modify one element of the turnaround or transformation model,
the LEA must describe how it will meet the intent and purpose of that element.

ldentification of the specific element of either the Rating: yves no
Turnarewnd or Transformation model that the LEA Comments:
proposes to modify.

LEA's rationale for the need to modify the element Rating: yes no
identified. Comments:
Description of how the LEA will still be able to meet the Rating: yes no
intent and purpose of that element to successfully Comments:

implement the Turnarownd or Transformation model.

(16) For an LEA that applies to implement an evidence-based, whole-school reform model in one
or more eligible schools, the LEA must describe how it will:

a. Implement a model with evidence of effectiveness that includes a sample population or
setting sumilar to the population or sething of the school to be served; and
b. Partmer with a whole school reform model developer, as defined i the SIG requirements.

The Utah State Office of Education requures that LEAs that propose to use 5IG 1003(g) funds to implement
an evidence-based whole school reform model in 1ts selected school(s) must ensure that the whole school
reform model chosen meets the following final SIG requrements published in the National Federal Register
(NFE.) on February 9, 2015 (80 FE. 7224). An evidence-based whole-school reform model must meet each of
the following critena:

1. Have evidence of effectiveness that mcludes at least one stody that:
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a. Meets What Works Cleannghouse evidence standards with or without reservations
(Le., are qualifying expenmental or quasi-expenimental studies);

b. Found a statistically sigmificant favorable impact on a student academic
aclievement or attainment cutcome, with no statistically sigmificant and overmding
unfavorable impacts on that outcome for relevant populations mn the study or in
other studies of the mtervention reviewed by and reported on by the What Works
Clearinghouse; and

c. Ifmeeting What Works Cleannghouse evidence standards with reservations,
mcludes a large sample and a mult-site sample as defined mm 34 CFR. 77.1 (Note:
mulfiple studies can cumulatively meet the large and mmlti-site sample
requirements so long as each study meets the other requirements listed here); and,

2. Be designed to:
a. Improve student acadenic achievement or attamment;
b. Be implemented for all students mn a school; and
c. Address, at a mummum and in a coordmated manner, each of the following:
1. School leadership;
n. Teaching and learning in at least one full academmc content area (including
professional leaming for educators);
m. Stodent non-academmic support; and
1v. Family and commumty engagement.

3. The Whole School Reform Model must be implemented by the LEA in partnership with
the
whole-school reform model developer that 15 an entity or individual that:
a. Maintains proprietary nghts for the model; or
b. Ifno entity or individual mamtams propnetary nghts for the model. has a
demonstrated record of success in implementing a whole-school reform model and
15 selected through a ngorous review process.

Please note: In addition to meeting the three ngorous crnitenia published m the National Federal Register as
histed above, LEAs that propose to use 51G funds to implement an evidence-based whele school reform
model from the list approved by the U. 5. Department of Education must conduct due diligence to ensure
that the supporting research evidence (see number 1 above) includes at least one study of successful
mplementation resulting in improved outcomes with a sample student population (e.g., economucally
disadvantaged students, English leamers, same age/grade-level span, and other subgroups) served by the
school for which the LEA 15 applying and school setting (e.g.. urban, rural, Amencan Indian reservation)
similar to those of the school to be served. The LEA must nclude detailed information in its SIG application
that indicates the proposed model has been effectively mmplemented in a similar school(s) 1n the past by
citing results from specific research studies in which the model was successfully implemented n a sinmlar
demographic setting with a similar school population and resulted in improved cutcomes.

The followmg mformation must be submutted to USOE by the LEA:

a. Evidence of successful implementation of the chosen whele-school reform model with a sample
student population that 15 sumlar to the student population to be served at the school included m
the LEA’s 5IG application; and

b. Ewvidence of successful implementation in a school seting similar to that of the school to be
served.
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A hst of approved Whole School Feform Models may be found at the followmg U. 5. Department of
Education website: hitp://warw? ed. sov/prosrams/sif sisevidencebased index html

TSE'BIINIDZISGAI ELEMENTARY

MA-This application is not a Whole School Reform model.

Scoring Rubric — B (16)
For an LEA that applies to implement an evidence-based, whole-school reform model in one or more
eligible schools, the LEA has described how it will:

LEA selected a model approved by the U, 5. Department Rating: yves no
of Education that meets all three of the What Works Comments:

Clearinghouse criteria.

Imnplement a model with evidence of effectiveness that Rating: yes no
includes a sample student population and setting similar Comments:
to the population and setting of the school to be served.

Partner with a whole school reform model developer, as Rating: yes no
defined in the 516G requirements. Comments:

(17) For an LEA that applies to implement the restart model in one or more eligible schools,
the LEA must describe the rigorous review process (as described in the final requirements) it
has conducted or will conduct of the charter school operator, CMO, or EMO that it has selected
or will select to operate or manage the school or schools.

The Utah State Office of Education requires that LEAs that propose to implement the Restart Model in one
or more eligible schools conduct a ngorous review process in screening external providers. An LEA should
be as spe-r:ﬁn: as possible m 1ts E.equest" for Proposal (RFP) or other document made available to potential
providers regarding its expectations for how the provider will perform and be held accountable. In screening
and selecting external providers to mmplement the restart model, the LEA must take into account the specific
needs of the Pnonty and Focus School(s) to be served. These critena must mclude, but are not hmited to:

a. Researching and pnonfizing CMOs or EMOs available to serve the school;

b. Contacting other LEAs currently or formerly engaged with the CMO or EMO regarding the
provider's effectiveness;

c. The CMO/EMO identified must have a proven track record of success in working with schools
that have similar demographic setiings and student populations to the school(s) to be served by
the LEA’s 5IG application. For example, the provider can demonstrate previous success working
with large urban high schools that serve students m grades 9-12 or small rural hagh schools that
may predomnantly serve Amencan Indian students m grades 7-12. The provider must have
evidence that they have been successful in closing acluevement gaps and, if applicable,
graduation rates for ALL student groups within schools with simmlar student populations
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mecluding students who are English leamers, economically disadvantaged, and students with
disabilities:

d. Descnbing the specific aspects of the CMO/EMO’s past performance/record of success;

e.  Screemng CMO/EMO’s to ensure that the provider with which it contracts has a meamngful plan
for conmbuting to the reform efforts in the targeted school;

f Fequnng a potential CMO/EMO to demonstrate its competencies through m-depth mterviews
and documentation;

g. Requnng the CMO/EMO to demonstrate that 1ts strategies are research-based:;

h. Requnng the CMO/EMO to demonstrate that 1t has the capacity to successfully implement the
strategies 1t 15 proposing;

1. Checking references of the CMO/EMO before entering into a contract with the prowvider;

J- Imtiating a contract with an external provider:

k. Ifthe LEA has already selected a CMO/EMO, the LEA mmust provide evidence that the provider

has a demonstrated record of success with simular schools and describe the specific services that
the contractor will provide;

1. The LEA must mclude a narative descnphion to support CMO/EMO confracts, if applicable;

m. The LEA 1s required to use an expenenced USOE-approved School Support Team (55T) Leader
who 15 external to the LEA and who has successfully worked wath similar schools engaged
school mprovement efforts:

n. An 55T Leader may assist the school m the implementation of the mtervention model and must
make at least quarterly site visits to the school to review mmplementation and progress. A hist of
USOE-approved School Support Team Leaders is available upon request of USOE school
mprovement staff and/er at the following Imk to Utah’s enline TRACKEE. system:
https:/‘dmi.schools.utah. gov/ Tracker/ L EA/Application/SstApplicationSearch.aspx

o. The responsibilities of the CMO/EMO and the LEA are aligned and clearly defined;

p- The LEA has specifically planned how it will hold the CMO/EMO accountable to high
performance standards;

g. The capacity of the CMO/EMO to serve the specific needs of the 1dentified school(s) has been
clearly demonstrated; and

I. The LEA must descnibe the reasonable and timely steps 1t will take to recnuit and screen
CMO/EMOs to be in place in time to open the 2016-2017 school year.

TSE'BIINIDZISGAI ELEMENTARY

MA-This application is not a Restart model.

Scoring Rubric — B (17)
For an LEA that applies to implement the restart model with a CMO or EMOD in one or more eligible
schools, the LEA has described how:

The LEA has researched and prioritized CMO/EMO Rating: ves no
available to serve the schoo Comments:

Contacted other LEAs currently or formerly engaged with | Rating: yes no
the CCMO/EMO regarding effectiveness Comments:
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The CMO/EMO identified has a proven track record of Rating:- yes no

success in working with schools that have similar Comments:

demographic settings and student populations to the

schoolis) to be served by the LEA's 351G application.

The LEA has described the specific aspects of the Rating: yes no

CMO/EMO provider's past performance/record of Comments:

SUCCEsS

Screen CMO/EMOS to ensure that the provider with Rating: yes no

which it contracts has a meaningful plan for contributing | Comments:

to the reform efforts in the targeted school

Require a potential CMO/EMO to demonstrate its Rating: yes no

competencies through in-depth interviews and Comments:

documentation

Require the CMO/EMO to demonstrate that its strategies | Rating: yes no

are research-based Comments:

Require the CMO/EMO to demonstrate it has the Rating: yes no

capacity to successfully implement the strategies it is Comments:

proposing

Check references of the CMO/EMO before entering into a | Rating: yes  no

contract with the provider Comments:

Initiate a contract with a CMO/EMO Rating: yes no
Comments:

If the LEA has already selected a CMO/EMO, the LEA Rating: yes no

miust provide evidence that the external provider has a Comments:

demonstrated record of success with similar schools and

describe the specific services that the contractor will

provide

The LEA must include a narrative description to support Rating: yes no

CMOJEMO contracts, if applicable Comments:

The LEA will use an experienced US0E-approved Schoo Rating: yes no

Support Team (35T) Leader who is external to the LEA and | Comments:

who has successfully worked with similar schools

engaged in school improvement efforts

The responsibilities of the CMO/EMO and the LEA are Rating: yes no

aligned and clearly defined Comments:

The LEA has specifically planned how it will hold the Rating: yes no

CMO/EMO accountable to high performance standards Comments:
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The capacity of the CMOYEMO to serve the specific needs | Rating: yes no
of the identified school(s] has been clearly demonstrated | Comments:

(18) The LEA must include a timeline delineating the steps it will take to implement the selected
intervention in each school identified in the LEA’s application.

The Utah State Office of Education requires that LEAs include a detailed timeline that indicates when and
how each of the requrements of the selected school mtervention model will be mplemented. Individuals or
groups of people who are responsible for each requirement must be idenfified (e.g., LEA Supenntendent,
principal, instractional coach, teachers, parent haison, cumculum director, LEA fransportation department,
etc.). Please include a table such as the following by adding rows as needed for each required element of the
specific model chosen:

Model Evidence and Milestones
Requirement Objective Data Sources Activities || Responsibility (Dates)
I

If the LEA chooses to engage in planmng/pre-implementation activities, then the following requirements
apply in addition to those listed abowve:

a. Dependent upon the selected school improvement model, the LEA must include a description
of proposed planning/pre-implementation year activities;

b. The ime-line for mplementing planning/‘pre-implementation activities; and

¢. A descnption of how each of the proposed planning/pre-implementation activities will lead to
successful implementation of the selected mtervention model.

TSE'BIINIDZISGAI ELEMENTARY

MODEL OBJECTIVE EVIDENCE & DATA ACTIVITIES RESPONSIBILITY

REGUIREMENT SOURCES
Replace principal A REAFP waiver P&

Evaluation system Identify teachers who | UMIE Evaluation Formal evaluations School Principal
need to be retained Walkthrough data Classrocom HR Diirector
and whio qualify for Principal conferences | walkthroughs
salary bonuses. Teacher evidence Caonferences
Ensure effective Achievement data- Diata mestings
instruction. Student Learning

Objectives (SLOs)

Reward/remove Incentivize effective UMIE Ewvaluation Certify principal in School Principal

teachers teachers to remain Progress Monitoring evaluation process School Supervisor
and remawve non- SAGE data Maonitor teacher data
effective teachers Student Learning Work with Principal,

Objectives (SLOs) Supervisar,
Superntendent and
Board to remowe
ineffective teachers.
Fay retention
bonuses to effective
teachers

On-going, job- FProvide targeted Data from Mesds Sechool Catapult in

embedded PD professicnal Assessment Appraizal™eesds collaboration with
development to ‘Walkthrough data Assessment
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Recruiting
strategies

Data to 1D &
implement
Instructicnal
Program

Continuous use of
data

Support & PD for
SWD & ELL

Integrate
technology

Increased learnming
time

Ongoing family &
community
engagement

Operational
flexibility

Technical support

impronee instruction
and student leaming

Improve number of

highly effective
teachers.

blonitor instructional

program to determine

its effectiveness.

Improve instruction
for Tier 1, 2 & 3.
Improve student
learming and
proficiency.

Decrease learning
gap

Improve instruction
and student
mctivation

Increased student
learning

Build family support
and improve family
literacy

Remowve barmmiers to
transformation

Support and
accountability

Records of PD
provided

Reduction in needed
non-renswals.
Earlier quality hires

Frogress Monitoring
including: DIBELS, i
Ready, Benchmarks.
Surmmmative data:
SAGE

Progress Monitoring
including: DIBELS, i-
Ready, Benchmarks.
Summative data:
SAGE

Classroom
walkthrough data

WiIDA
W-ART
EF's

Teacher and student
feedback

Schedule

Training Raolls

Logs of Family visits
# of parents
participating im school
activities

Drocument requests
made. Review of
Extemnal Consultant
site reports and
CQuarery 3G reports

Schedule and reports
of site wisits

Sechool plans and
goals

Ongoing PO and
follow-up menitoring
implementation.
University
partnerships/intermns
Signing & retention
bonuses

Faid, on-site visits
from potential
teachers

Weekly PLC
mestings

Daily data meetings
with principal

Develop teacher
action plans. Re-
teaching and
intersention
strategies.

FPD — SIOP, WIDA,
SPED
Data support

Enhanced
classrooms including
Smart Boards., audio
enhancament,
computer access

20 mins. Increase
Monday-Thursday.
Increased time for
Language Ars and
Mathematics
Academic Parent
Teacher Teams
(APTT)

Family Home Visits

Staffing allowances
Flexible schedules
Budget flexibility

Wesekly school visit-
Shepherd
Scheduled External
Provider visits

school and district
admim

School Primcipal
HR Director

School Primcipal
School Supervisor

Instructional Coach
Sechool Principal

Special Education
Director

Student Services
Director

School Supernvisor
ET Director

School Principal
School Supervisor

Sehool Principal
USCOE Tumarnsund

Specialist

Superintendent
School Supervisor

District Shepherd
Catapult Learning
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Scoring Rubric — B (18)

The LEA must include a timeline delineating the steps it will take to implement the selected intervention in each
school identified in the LEA's application.

0= provides no information l=provides limited information 2=provides most information  3=sprovides all information and rationale

The LEA has included a table that includes each required Rating-0123
element of the intervention model selected. Comments:

The LEA has identified who is responsible to ensure each Rating-0123

required element is implemented. Comments:
The LEA has identified dates when activities related to Rating-0123
each required =lement will be implemanted. Comments:

The LEA has identified evidence and data sources to be Rating: 0123
collected to ensure the full implementation of each Comments:
required element.

The LEA has included a description of the planning year Rating: yes no
activities related to the selected school improvement Comments:
miodel. [Dptional)

The LEA has included a time-line for implementing Rating: yes no
planning/pre-implementation activities. {Optional] Comments:
The LEA has provided a description of how sach of the Rating: yes no
proposed planning/ pre-implementation activities will Comments:

ead to successful implementation of the selected
intervention model. [Optional)

Score: /12

The Utah State Office of Education may make a 5IG award to an LEA for up to but not exceeding five years
for a specific school. The LEA may elect to use one school year for planning and pre-mmplementation
activifies. At a minimum, the LEA must include a budget that supports three complete school years of full
mplementation of all requurements of the chosen 51G model. Following three full school years of SIG
mplementation, LEAs may use up to two school years for achvifies necessary to sustam the SIG reforms. If
the LEA intends to engage in planning and pre-implementation activities pnor to launching the first full
school year of implementation and/or continue activiies related to sustaimng the SIG reforms following
three school years of full implementation, these activities must be specifically accounted for m the LEA's
budget request. Thus, LEAs applyng for FY 2014 5IG fimds must subnut a budget request that addresses
the enfire grant penod for which they are requesting SIG fumds. The following are provided as possible
examples:

» The LEA requests five years of 5IG fundmng: 1 year of planning/pre-implementation + 3 years of full

mmplementation + 1 year of sustamability activities;
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= The LEA requests five years of SIG funding: 3 years of full implementation + up to 2 years for
sustainability activihes;
* The LEA requests four years of 5IG fimding: 1 year of planning/pre-implementation or sustamability
+ 3 years of full mplementation;
* The LEA requests just three years of 5IG finding for full implementation but does not plan to
request fimds to support planning/pre-implementation and/or sustamability activities.
PROTOCOL
In reviewing LEA 5IG budget requests, the Utah State Office of Education mamntains the authonty to base the
actual amount allocated for LEA subgrant awards on the following factors:
First, all budget items will be thoroughly reviewed to ascertain whether or not a specific part of the budget
request represents a necessary, reasonable, and allowable cost required to support planmng/pre-
mplementation, full implementation of the proposed model, or sustamability of reforms. For example, if the
LEA’s budget request mcludes travel expenses to send LEA and/or school personnel to an expensive out-of-
state conference, the LEA must specify how attendance at that particular conference will assist in effectively
mplementing the specific requirements of the selected 5IG model to support improved stodent outcomes.
Could this professional learming expenience be provided more effectively if the LEA contracted with expert
consultants and held professional development sessions at the local level to mnclude greater participation by
staff? How will staff be held accountable for implementing evidence-based strategies leamed through the
professional development? What types of follow-up and support will be prowvided to staff dunng
mplementation? Therefore, the actual amount granted to an LEA may vary from that which has been requested
by the LEA if specific costs are deemed unnecessary, unreasonable, or are not allowable uses of SIG funds.
Second, m reviewing LEA 5IG budget requests, the Utah State Office of Education maintains the authonty to
base the actual amount allocated for LEA subgrant awards on other relevant cntena mcludmg the
demographics, specific needs, and size of the school (e g_, number of students and staff members, the need to
provide incentives for recnufing and retaiming lghly effective teachers, commumty and family outreach and
mvolvement) along with other specific needs of the school that have been 1dentified through the results of a
thorough needs assessment conducted by an external School Support Team. Therefore, the actual amount
granted to an LEA may vary from that which has been requested by the LEA.
Third, the LEA must demonstrate that proposed planning, pre-implementation, full mplementation, and
sustainability activities m its budget are reasonable and necessary to ensure the full and effective
mplementation of the chosen intervention model.
Finally, the USOE may be required to adjust an LEA s 51G award based on the level of FY 2014 5IG funds
available to the SEA for LEA subgrant awards and the number of LEA 5IG applications that are approvable.
The LEA must provide a budget that indicates the amount of school improvement fumds the LEA will use
each year in each Pnonty and Focus School 1t comnuts to serve. NOTE: The amount of funds applied for
must melude a planned budget for each year of the three full years of mplementation of the grant.
The LEA may apply for a mimmum of $50,000 per year per school for each of the three years of full
implementation of the SIG grant ($150,000 minimum for 3 years) up to a maximum of $2,000,000 per year
per school for each of the three years for a total of no more than $6,000,000 over three vears.
The LEA budget included mn the 5IG application nmst demonstrate that the LEA has allocated a reasonable
amount for LEA support and full and effective implementation of each of the chosen school mtervention
model stratemes. Quality budgets must include the following:

a. The LEA provides a budget for each Pnonty and Focus school included m the LEA 51G
application for the three years of full implementation of the selected model;

b. For each school included m the SIG application, the budget includes costs associated with the
successful implementation of each requirement of the intervention model selected (e.g. extended
learming time, professional development, teacher recraitment and retentiony);

c. Ifthe LEA plans to apply for 5IG funds to support LEA efforts, the budget mcludes all costs
associated with LEA leadership and support of the selected school mtervention model(s);
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d. The LEA budget includes costs for purchased professional services to ensure high-quality
consultants to facilitate research-based reform to support the specific needs of the school;

e. The budget detail provides sufficient information to support all budget requests; and

f The LEA has considered any costs assoclated with program evaluation annually.

Note: An LEA’s budget should cover three years of full implementation and be of sufficient size and scope
to implement the selected school mtervention model in each Pnionty or Fecus school the LEA commuts to

serve. Any fimding for achvities during the planming/pre-implementation penod must be included i the first
year of the LEA’s budget plan. Additionally, an LEA’s budget may include up to one full academic year for
planning activities and up to two yvears to support sustamabality activities. An LEA mavy not receive more thaj
five vears of 5IG fimding to serve a single school.

An LEA’ s budget for each vear may not exceed the mumber of Pnonty and Focus schools, 1t commuts to servg
multiplied by $2.000.000. NOTE: Funds awarded for approved LEA SIG applications will be determined by
the amount of FY 14 51G fimding available for subgrants at the Utah State Office of Education.

Example 1: LEA Proposing a Planning Year for One or More Schools

LEAXX BUDGET
Year 1 Year 3 Budzet Year 4 Budget Year 5 Budget ) -
I S L S L B o by
(Flanninz) imgdementatian] implementation) implementation) | Activities)
Priority ES #1 | 150,000 31,156,000 31,200,000 $1, 000,000 $750,000 54 356 000
Priority ES#2 | 3118250 800 500 $705 000 750,000 500,750 53,055 500
Priority HS #1 | 3300000 $1,295 750 51,600,000 £ 1400000 650,000 55,245 750
Focms M5 #] 3410 0040 31 470,000 51,775,000 51,350,400 3550000 55,755 400
LEA-level
Activities 5150 0040 150,000 510400040 S400 000
Total Budzet 3870 250 | 54 812 150 55 520000 54050 400 521,550 750 518 812 6]

Example 2: LEA Proposing to Implement a Model in One or More Schools on the First Dav of the
Upcoming School Year

LEA XX BUDNGET
Year 1 Budget ) ) _
Year 2 Year 2 Year 4 Year 5
Budget Eudget Budget Buodzet Five-Year
Pre E‘}_"E 1 (Full (Full (Sustain- (Sustain- | Total
implementation ] implement | implement | ability ability
Implementation) | _op) _ation) Activities) | Activities)
PrierityES #1 | 3257.000 $1.156, 000 $1.325000 | 51,200,000 | $650,000 5450 000 L& 038,000
PrioritvES #2 | 3125500 £590,500 §E46_500 §705.000 §130,000 5100000 51 907 500
FrioritvMS5#] | 3304 250 §1.203. 750 $LO00.000 | 531 600,000  $450,000 $300 000 85 550,000
FrioritvHS #1 | 3530000 §1_ 470,000 $LOG0 000 | 31775000 | SE00,000 3550000 §7.085 004
LEA-level
Activities 5250 000 §250,000 $250,000 §130,000 5 10D 000 §1 0400, 0:04
Total Budzet | 56,279,000 §5 081 500 | 55620000 | 53 20N MM} 51,500,000 | §21 550 5040

Note: An LEA may fill out both charts 1f it 15 applymng for a planming year for some, but not all, of the schools
1t proposes to serve.
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TSE'BIINIDZISGAI ELEMENTARY

The Diztrict is requesting five years of funding. Pre-implementation/planning-2015-16; full
implementation- 2016-17, 2017-18 and 2018-19; and one year sustainakbility which would keep the
Instructional Coach in place-2012-20.

Tse'biinidzisgai Elementary School SIG Budget

Year 1 Year 5
Flanning Year 2 Year 3 Year 4 Sustain Grand
2015-16 2016-17 2017-18 2015-19 2015-20 Total

Salaries

Full-time Instructional Coach 455,245 | 557,454 | 559,752 | %62,142 | 5234593

Performance Pay (18 teachers-1 coach) 538,000 | 538,000 | 538,000 4114 D00

Retention,/Recruiting Bonus 476,000 | 576,000 | 576,000 42328,000

Principal-Recruiting/Retention/Performance Pay 48,000 58, 000 48,000 424 000

Teacher Stipends APTT Training -3 days and 3 days

Retreat Training 18 teachers @& 5100 per day &5 400 <5,400 <5,400 <5400 521,600

aAfterschool extended pay- 18 teachers @ S26.66 per

houry 30 mins. Mon-Thurs. for 141 days _| %33,831 | 533,831 ( 533,831 4101 493

SUBTOTAL 55,400 | 216,476 | $218 685 | $220,983 4723 6B6

Benefits- @ 25%

Full-time Instructional Coach |& 36% benafits] 519,888 | 520,683 | 521,511 | %22371 | 584,453

Performance Pay (18 teachers) 59,500 59,500 59 500 428,500

Recruiting Bonus 519,000 | 519,000 | 519000 457,000

Principal-Recruiting/Retention/Performance Pay 52,0040 52,000 52 000 %6000

Teacher Stipends APTT Training -3 days and 3 days

Retreat Training 1B teachers & 5100 per day %1 350 51,350 51,350 51,350 45,400

Afterschool extended pay- 18 teachers (@ 526.66 per

houry 30 mins. Mon-Thurs. for 141 days 4E,458 48,458 48,458 525373
S0

SUBTOTAL 51,350 | $e0196 | Se0991 | $61 818 5206,727

Contract Services-External Partners

Catapult Learning--5chool Support Team L0 i 0 S0 S0

SUBTOTAL-Contract Services 40 ] 0 S0 S0

Parent/Community Involvement -

Annual 516G Event (250 people) @ S8.50 per person 52,125 52,125 52,125 56,375

Parent Involvemnment Supplies 54, 000 54, 000 54 000 512 D00

SUBTOTAL 50 46,125 %6,125 56,125 518,375

supplies -
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supplies for APTT Materials £2,000 51,500 51,500 51,500 56,500
SUBTOTAL $2,000 | 51,500 | 51500 [ $1500 56,500
Total Direct Costs 58,750 | 284,297 | $287,301 | 5200426 £055 288
ndirect Costs & 3.33% %201 50 457 %9 567 59 671 =31 B11
TOTAL ALL COSTS 50,041 | 293,764 | 5296,868 | $300,008 £0E7,009

Budget Information (C)
An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each
year in each Tier I, Tier Il, and Tier Il school, or each priority and focus school, it commits to serve.

0= prowides no information 1-provides limited information Z-provides meost information  3=provides sll information and rationale

The LEA provides a budget for each of the three years of Rating: 0123
full implementation of the grant for each Priority School Comments:
included in the 515 application. The LEA must include a
budget of no less than 550,000 per school per year and no
more tham 52 millien dollars per year per school or no
miore tham 5& millien per school over three years.

For each school induded in the 515 application, the budget Rating: 0123
provides costs associated with the successfu Comments:
implementation of each requirement of the intervention
model selected. {e.g., extended leaming time, professional
development, teacher recruitment and retention, etc.)

If the LEA plans to apply for 515G funds to support LEA Rating: 0123
efforts, the budget includes costs associated with LEA Comments:
eadership and support of the school intervention models.

The LEA budget includes costs for purchased professicnal Rating- 0123
services to ensure quality consultants to facilitate Comments:
research-based reform to support the specific needs of the

schoaol.

Budget details provide sufficient information to support Rating-0123
budget requests. Comments:

The LEA has considered any costs associated with program Rating: 0123
evaluation. Comments:

Score f18
D. ASSURANCES: An LEA mmst include the following assurances in its application for a School

Improvement Grant.

The LEA must assure that it will—

[1  Use its School Improvement Grant to implement fully and effectively an mtervention in each Prionty
and Focus School that the LEA commits to serve consistent with the final requirements.
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{1 Establish annual goals for student achievement on the State’s assessments in both reading/language
arts and mathematics and measure progress on the leading indicators in section III of the final
requirements in order to monitor each Pnonty School that it serves with school improvement funds.

1 PReport to the SEA the school-level data required under section III of the final requirements,
mncluding baseline data for the year pnor to SIG implementation.

1  Ensure that each Pnonty and Focus schooel that it commits to serve receives all of the State and local
fimds it would receive in the absence of the school improvement fumds and that those resources are
alirned with the mterventions.

Utah State Office of Education required assurance:

01 Conduct a school appraisal using the USOE Title I System of Support Handbook toels. This appraisal
must be conducted by an expenenced School Support Team leader who is external to the LEA. A list
of approved School Support Team Leaders is available upon request of USOE staff.
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Addendum A
Questions to Assist LEASs in Selecting an Appropriate SIG Intervention Model
The purpose of the School Improvement Grant (SIG) is to ensure the success of students in
under-performing schools. The underlying process for determining which model would work
best for any given student population is best decided when the LEA personnel work closely
together to determine and meet the needs and demands in instruction and school culture in
conjunction with the school site administration and staff. We encourage this to be an open
conversation and discussion in order to involve all stakeholders in meeting the needs of their
students. To this end, the following is meant to assist LEAs in determining which model may
work best for a particular school’s situation. The purpose is to identify the model that will best
support systemic and sustainable change needed to turn the school around for students’ success.
6 Intervention Models

1. Turnaround Model — replacement of the principal and 50% of staff and other

requirements

a. How will the LEA select a new leader for the school, and what experience,
training, and skills will the new leader be expected to possess?

b. How will the LEA assign effective teachers and leaders to the lowest achieving
schools?

c. How will the LEA begin to develop a pipeline of effective teachers and leaders to
work in turnaround schools?

d. How will staff replacement be executed — what is the process for determining
which staff remains in the school and for selecting replacements?

e. How will the language in collective bargaining agreements be negotiated to
ensure the most talented teachers and leaders remain in the school?

f.  What supports will be provided to the staff being assigned to other schools?
What are the budgetary implications of retaining a surplus staff within the LEA if
that is necessary?

h. What is the LEAs own intervention and implementation capacity to execute and
support turnaround? What organizations can assist with the implementation of the
turnaround model?

i. What changes in decision making policies and mechanisms (including greater
school-activity flexibility in budgeting, staffing, and scheduling) must accompany
the infusion of human capital?

J- What changes in operational practice must accompany the infusion of human
capital, and how will these changes be brought about and sustained?

2. Restart Model — Close the school and reopen it as a charter school or school administered
by an Education Management Organization (EMO) or Charter Management Organization
(CMO)

a. Are there qualified charter management organizations (CMOs) or education
management organizations (EMOs) willing to partner with the LEA to start a new
school (or convert an existing school to a charter school) in this location?

b.  Will qualified community groups initiate a home-grown charter school? The LEA
is best served by developing relationships with community groups to prepare
them for operating charter schools.
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c. Based on supply and capacity, which option is most likely to result in acceptable
student growth for the student population to be served — home grown charter,
CMO, or EMO?

d. How can statutory, policy and collective bargaining language relevant to the
school be negotiated to allow for closure of the school and restart?

e. How will support be provided to staff that are reassigned to other schools as a
result of the restart?

f. What are the budgetary implications of retaining surplus staff within the LEA if
that is necessary?

g. What is the LEA’s own capacity to support the charter school with access to
contractually specified district services and access to available funding?

h. How will the SEA assist with the restart?

I.  What performance expectations will be contractually specified for the charter
school, CMO or EMO?

J. Isthe LEA (or other authorizer) prepared to terminate the contract if performance
expectations are not met?

3. Closure Model — close the school and assign students to other, higher-performing schools

a. What are the metrics to identify schools to be closed?

b. What steps are in place to make certain closure decisions are based on tangible
data and are readily transparent to the local community?

c. How will the students and their families be supported by the LEA through the re-
enrollment process?

d. Which higher-achieving schools have the capacity to receive the students from the
schools being considered for closure?

e. How will the receiving schools be staffed with quality staff to accommodate the
increase in students?

f.  How will current staff be reassigned? What is the process for determining which
staff members are dismissed and which staff members are reassigned?

g. Does the statutory, policy and collective bargaining context relevant to the school
allow for removal of current staff?

h. What supports will be provided to recipient schools if current staff are reassigned?

i.  What safety and security considerations might be anticipated for students of the
school to be closed and the receiving school(s)?

J. What are the budgetary implications of retaining surplus staff within the LEA if
that is necessary?

k. How will the LEA track student progress in the recipient schools?

I.  What is the impact of school closure to the school’s neighborhood, enrollment
area, or community?

m. How does school closure fit within the LEA’s overall reform efforts?

4. Transformation Model - replace the principal and implement turnaround
principles. Align the teacher and leader evaluation system with the criteria in the ESEA
flexibility guidance
a. How will the LEA select a new leader for the schools, and what experience,
training, and skills will the new leader be expected to possess?
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b.
C.

How will the LEA enable the new leader to make strategic staff replacements?
What is the LEA’s own capacity to support the transformation, including the
implementation required, recommended, and diagnostically determined
strategies?

What changes in decision-making policies and mechanisms (including grater
school —level flexibility in budgeting, staffing and scheduling) must accompany
the transformation?

What changes in operational practice must accompany the transformation, and
how will these changes be brought and sustained?

5. New to this application — Evidence-Based, Whole-School Reform Strategy —
Implemented by the LEA in partnership with a strategy developer)

a.

b.

What are the conditions of the contractual arrangement between the LEA and the
strategy developer?

Is that strategy developer also the Lead Partner, or does a third-party serve inthat
capacity?

How will the LEA select a new leader for the school, and what experience,
training, and skills will the new leader be expected to possess?

How will the LEA enable the new leader to make strategic staff replacements?
What is the LEA’s own capacity to support the implementation of required,
recommended, and diagnostically determined strategies?

What changes in decision-making policies and mechanisms (including grater
school —level flexibility in budgeting, staffing and scheduling) must accompany
the transformation?

What changes in operational practice must accompany the transformation, and
how will these changes be brought and sustained?

6. New to this application — Early Learning Model — requires full-day kindergarten, creation
or expansion of a high-quality preschool program, cross-grade instructional planning time
that includes preschool teachers, replacement of the principal, and implementation of
practices school-wide

a.

b.

Is full-day kindergarten already in place, and if not will the LEA be able to sustain
the cost of full-day kindergarten beyond the SIG funding?

Is a preschool program in place or will it be newly created? If it will be newly
created, what structure will best fit the community needs?

What is required to bring the preschool program to the status of a high-quality
program?

How will the cross-grade, joint planning time be organized and scheduled?

Will the LEA be able to sustain the cost (if any) of the planning time beyond the
SIG funding?

What are the expectations, including work products, of teachers from their joint
planning time?

How will the LEA select a new leader for the school, and what experience,
training, and skills will the new leader be expected to possess?

How will the LEA enable the new leader to make strategic staff replacements?
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k.

What is the LEA’s own capacity to support the implementation of required,
recommended, and diagnostically determined strategies?

What changes in decision-making policies and mechanisms (including grater
school —level flexibility in budgeting, staffing and scheduling) must accompany
the transformation?

What changes in operational practice must accompany the transformation, and
how will these changes be brought and sustained?



Addendum B

Definition of High-quality Preschool Program

What is the definition of “high-quality preschool program” as that term is used in the
discussion of an early learning model?

A “high-quality preschool program” means an early learning program that includes structural
elements that are evidence-based and nationally recognized as important for ensuring program
quality, including at a minimum:

(1) High staff qualifications, including a teacher with a bachelor’s degree in early childhood
education or a bachelor’s degree in any field with a State-approved alternate pathway,
which may include coursework, clinical practice, and evidence of knowledge of content
and pedagogy relating to early childhood, and teaching assistants with appropriate
credentials;

(2) High-quality professional development for all staff;

(3) A child-to-instructional staff ratio of no more than 10 to 1;

(4) A class size of no more than 20 with, at a minimum, one teacher with high staff
qualifications;

(5) A full-day program;

(6) Inclusion of children with disabilities to ensure access to and full participation in all
opportunities;

(7) Developmentally appropriate, culturally and linguistically responsive instruction and
evidence-based curricula, and learning environments that are aligned with the State early
learning and development standards, for at least the year prior to kindergarten entry;

(8) Individualized accommaodations and supports so that all children can access and
participate fully in learning activities;

(9) Instructional staff salaries that are comparable to the salaries of local K-12 instructional
staff;

(10) Program evaluation to ensure continuous improvement;

(11) On-site or accessible comprehensive services for children and community partnerships
that promote families’ access to services that support their children’s learning and
development; and

(12) Evidence-based health and safety standards.
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Addendum C
What are the leading indicators that will be used to hold schools receiving SIG funds
accountable?

The following metrics constitute the leading indicators for the SIG program:

(1) Number of minutes within the school year;

(2) Student participation rate on State assessments in reading/language arts and in
mathematics, by student subgroup;

(3) Dropout rate;

(4) Student attendance rate;

(5) Number and percentage of students completing advanced coursework (e.g., AP/IB),
early-college high school, or dual enrollment classes;

(6) Discipline incidents;

(7) Chronic absenteeism rates;

(8) Distribution of teachers by performance level on an LEA’s teacher evaluation and
support system; and

(9) Teacher attendance rate.
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ATTACHMENT 1

LISA YOUNG
PO Box 2038
Saint George, UT 84771
435-313-5608 (cell)
liwayo@gmail.com

EDUCATION
SOUTHERN UTAH UNIVERSITY Cedar City, UT
Administrative Licensure Program (Complete End of Spring Semester 2013)

NOVA SOUTHEASTERN UNIVERSITY Las Vegas, NV
Master of Science in Elementary Education
Teaching English as a Second Language (TESOL) Certification

WASHINGTON UNIVERSITY St. Louis, MO
Bachelor of Science in Psychology

EXPERIENCE
SAN JUAN SCHOOL DISTRICT Monument Valley, UT
2013-present Principal, Tse'bii'nidzisgai Elementary School
«  Establish high expectations and a culture of learning in a historically underperforming school
e Provide professional development (daily TLCs and weekly PLCs), coaching, mentoring, and support
for teachers and staff
«  Develop, implement, and monitor school-wide structures and systems (ex. schedules, school-wide
behavior plan, instructional model, data systems, parent communication, professional development)
e Actively participate in staffing and recruiting (including building relationships with universities)
e Build partnerships with community partners and other service providers
e Participate in the University of Virginia School Turnaround Program

WASHINGTON COUNTY SCHOOL DISTRICT St. George, UT
2010-2014 Staff Developer, Bloomington Hills Elementary School

Staff Development

*  Provided staff development, coaching, mentoring, and support for teachers, specialists, and support
staff in areas including planning and preparation, curriculum and instruction, and assessment and data
analysis

»  Developed staff development activities and structures to advance board, district, school, teacher, and
student goals

» Regularly sought out professional development resources and opportunities

Collaboration

e Built meaningful relationships with all members of the school and district communities based on
respect, trust, collaboration, and shared values

e Actively participated in district, school, and grade level professional learning communities

e Served as a liaison between the district and my school

School Leadership

»  Created, implemented, and monitored systems to improve school level effectiveness including
scheduling, testing, school committees, communication, staff development, balanced assessment, and
CSIP

«  Designed data analysis tools that enable the principal, teachers, and students to use data in meaningful
ways

»  Coordinated school efforts to differentiate instruction within regular education classes and through
pull-out programs

2009-2010 Second Grade Teacher, Bloomington Hills Elementary School
e Instructed second grade students
e Supervised student teacher


mailto:Iiwayo@gmail.com

ATTACHMENT 2

u

THE UMIVERSITY OF UTAH

UTAH EDUCATION
POLICY CENTER

School Survey of Stakeholder Input Elementary
School Report

SPRING 2015 Results
for

Tse'bii'nidzisgai Elermentary School

Response Rates for School
Mumber of studants TARENE SURVBY. ..o s e s e 144
Mumber parents taking survey — 2
Mumber of teachers taking survey w18
Number of student respondents who knew the principal.... ..o, 135
Number of parent respondents who knew the principal.................. e 1

iNcte: anky students and parents wha réported knowing the principal were asked to evaluste the princioal)
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Survey Overview

The Utah Education Policy Center (UEPC) developed the Stakeholder Surveysto collect and reportinput about
schools and educators for the purposes of improvement. Stakeholder Surveys are available for administrationto
students, parents, andteachers.

This report only includes results about any entity (school, administrator, teachers) if 10 or more respondents
completes survey questions about that entity.

Table 1. Survey Design: Survey Content and Respondients

About the
i About Schoal

— 2 Administation About Teachers
Students » School Climate Principal = Emotional Support

= School Safety # Learming Support
Parents & School Climate Principal # Emotional Support

= School Safety # Learning Support

# Communication
Tenchers » Professional = Consclentiousnass
Environment = Communication

# School Safety * Instructional

* Aesources SuUpport

* Parental Support

Description of Scoring
The purpose of scoring these surveys was to reduce the data to manageable, meaningful information that can
be used to identify areas of strength as well as areas in need of attention. Two types of scores are given:

agreement percentages and topic scores.

Agreement Percentages (Agreement): Respondents could agree or disagree with any item on afour point scale.
Agreement for each Item was reported as the percent of respondents who selected "Agree" or "Somewhat agree."
Average agreement at the school -level is reported in Tables 3, 4, and 5.

Topic Score: Each topic listed in the survey design (i.e. school climate, principal, or teacher emotional support,
etc.) was measured using multiple items. We used agreement with all of the items within each topic to assign a
topic score (see Tables 2 and 6) according to the following rubric:

Level 4: Average agreement of at least 90 percent across items
Level 3: Average agreement between 80 percent and 89 percent across items
Level 2: Average agreement between 70 percent and 79 percent across items
Level 1: Average agreement of 69 percent or less across items



Table 2. Topic Scores at School Level




Table 3. School-level Input from Students

R an AW er s B0 Ao S5chool STATE
Avaragoe Averapgo
Agrecment ARreeinent

SCHOOL CLIMATE
| like my school. 96% _ 93%

| feel safe at my school, — N - 89% 93%
I feel like | fit in at my school. 88% - B86%
There is a lot to do at my school. - 91%  89%
SCHOOL SAFETY o -
Kids at my school solve problems without fighting. - O 79% 4%
Kids are safe from bullying at my school. | 69% 75%
My things are safe at school. - 79% 80%
PRINCIPAL o o e ——
My principal cares about me. B - _ __ C96%  97%
My principal looks out for all kids at our school. — 96% = 96%
My principal is fair when dealing with kids. o 9a% 94%
TEACHER EMOTIONAL SUPPORT o

[ My teacher cares about me. - - 94% 96%

' My teacher is nice to all the students in our class. 9% 93% |
My teacher is fair, o - 91%  94%
My teacher helps me if | need help. 96% %%
TEACHER LEARNING SUPPORT i -

| My teacher makes sure | work hard every day. . o C96%  96%
My teacher teaches so that | understand. : R 96%  96%
My teacher makes sure | take part in class. — - —_Tﬁ__“ 96%




Table 4. School-level Input from Parents

Percentage of parents answering about the principal that reported cver mesting or &ehaal STATE
“peaking with the principal: Average Averdge
Agreement Agreement

SEHCICII. CI.IM#.TE

There are many things about this school that | Ilke. a5y

| feel welcome at this school, Q4%

1 think people from all different bacl:grounds would feel welcome at this o o 92%
school.

There are plenty of opportunities for parents/guardians to be involved at this o 843 i
school,

SCHOOL SAFETY ' N

I think students at this school resolve their differences peacefully. - B9%
This school seems to do a gwdjab keep[ng kids safe from bullying. 85%
I think my child's pufmnal belongings are safe at this school, 0%
PRINCIPAL - s e

| can rely an this principal to prioritize the Ieamim needs of my my child. T B9%
Thls prlnupalgr_es_al_mut my chlld’s well-being o 0%
Th15 prlncipal is respnnshretn m1,|l CONCEINS. - B6%

| This principal handles problems effectively, 86%
PARENT SUPPORT - .

I am a partner in my child’s education. = — 99%

| make sure my child completes hamework assignments, e 9B%

I make sure my child attends school every day, - 100%

I Encourage my W child to read jorl read to my young child), 99%

| often discuss college or career options with my child. O e1%
TEACHER EMOTIONAL SUPPORT -

This teacher treats my child fairly. - o - 11"
This teacher would help my child if my child needed help, e — 96%
This teacher is considerate of ml.r_l:hiH"s feelings. - 93% |
This teacher is a good role model for the children, - N 055
TEACHER LEARNING SUPPORT - )

“This teacher teaches so that my child understands. - 95%
lam pIHSBd with how much my my child is lear Iaamlnng in this lem:her 5 dass. o 53%
“This teacher challenges my child a:a-deml:alry N B4%

This teacher helps my child feel mnﬂdent in his or her Iegrnhg o - 4%,

| TEACHER COMMUNICATION - m——
This teacher is mpunsm: to m'r mques‘ts for o mmmunmmn R 5%

‘This teacher communicates important infunnatlun in a timely manner, . T

This teacher is clear and concise when cummnlr.atlng with me. - 95%

I am satisfied with the methods this teacher usd;.'s to communicate with me ' g;x o

{i.e. emall, websites, notes, ete.).




Parent Comments about School:

* Youalways welcome everybody.
« Itwouldbe niceifthey held summer school programs, or after school programs and some more sports
activities.

Parent Comments about Leadership:

* youareveryniceperson
+ I personally think you are doingagreat job, | have not heard anyone say bad things about the school or
the principle. Keep up the hard work.



Tabie 5. School-level Input from Teachers

STATE

kT gt

Aprenment APTE IR

FRLFESSIGNM ENVIRONMENT
Thi: mhnul pr?was_n_pmilm ';\rnrk amrimnment for teachers, 93% T6%
I coordinate my instruction with other teachers. 938 15
i have regular opportunities to collaborate with other teachers. o ?33; ) G945
| receive effective professional development that supports my teaching of 93% BE%
Utah Core Standards.
Professional dmiupment generally aligns with school-wide goals, 100% 91%
SCHOOL SAFETY '
Students at this school solve problems without violence. ' 79%  93%
.qunal bclunglny are safe at this school. T1% 88%
Students at this school are safe from bdhnin; 86% BB%
RESOURCES
| have access to the resources | need o teach effectively. 100% 8%
The resources at this school are well—m:na.[ad 93% B6%
| have the training necessary to use the resources available to me. 92% 89%
| PARENTAL SUPPORT
In general, parents/guardians are responsive when | reguest 7% Bang
communication.
In g«ennal, parents#guardlnns work with me to support studant learning. 50% B4%
| 1 believe the parenulguarduns of my students have high academic 43% 7%,
expectations for their children.
PRINCIPAL CONSCIENTIOUSNESS ) o
M'.r principal is fair when denllng with teachers. BE% 75%
My principal is concerned about my well-being. 93% B5%
My principal shows respect toward all people at our school, ' 92% 75%
COMMUNICATION ' A |
My pﬁnchal E&ﬂmuniﬂ?ﬁ?ﬂf‘iﬂ&h‘ﬂlf_\#ﬂh teachers, 93% 73%
My principal is responsive to my- communication atternpts 86% 86%
My principal communicates important information tomeina timely : 539; 23%
Mannear,
INSTRUCTIONAL SUPPORT
Il My principal provides useful guidance on effective instruction. 9% B3%
My principal observes my class and gives me useful feedback about my 93% 82%
teaching.
Py pr_ilﬁ:IpaI a;ﬁ; i Jscu.umtup;h re-lit;:it_n my progress u ateacherin a EL 23%
productive way.




Teacher Comments about Schools:

There have been times when we have been working 12-15 hour days trying to prepare and grade lessons.
We have had other things piled on top of that and expected to have it all done within a short amount of time.
When the concern was expressed, we were told, "You have nights and weekends to get that all done. Take
it home." We feel our personal time is not beingrespected.

The school climate is very positive and warm. |feel safe and secure knowing | can share and ask for
assistance when | need it among any teacher or the principal.

The Climate is safe and the kids feel safe and comfortable and enjoy learning in a funenvironment

Our principal makes definite and successful communicationsto the students so they know everything
that happens at this school is for them and that they are important. It is very clear to the students that
shecaresaboutthem.

I really enjoy that most teachers are happy to do the work although it can startto pile up mostteachers
are up it in order to help impact the community in a positive way.

generally positive environment

Teacher Comments about Principal:

Lisa is very positive and is always willing to listen to problems and concerns. She always follows up on any
concerns and gives you positive feedback. | really enjoy having her as our leader/administrator.

Lisa has worked so hard to raise the level of work that we do as teachers, which in turn raises the level of
the students' work. She has given us excellent materials to learn from and use. She is very supportive of
the new teachers at the school and is readily available when a problem arises.

Lisa goes above and beyond every aspect of her responsibilities as principal. She communicates well and
in every conversation we know she cares deeply about the students and about us as educators. She still
has the heart of a teacher. Lisa requires high standards of her teachers and provides the support,
expertise, and collaboration necessary to meet our goals. She is also willing to put in as many hours as it
takes to get the work done. She is very open to teacher input. She is extremely skilled at organizing,
seeing the big picture, while being available to us in the trenches. Thank you!

Itis very obvious to many at our school that the principal has "favorites”, and whatever they need comes
first. other teachers will need to with her about an important issue only to find her visiting with one of
the favorites, so she has notime for anyone else.

| am so glad to be working with an effective principal that shares similar goals on how to impact the
community. | value your experience in the classroom and the way you advocate for the teachers and
students at our school. | also appreciate your understanding when the workload gets too ambitious and
you help us dial it back. Thank you so much for being at our school!



Mote to administrator: The Information provided in the following table (Topic Scores at Teacher-Level) is
private. This table Is provided to you as an administrator of this Tse'bil‘'nidzisgal Elementary School, it ks for
your use anly and it should not be shared.

Table 6. Topic Scores at Teacher Level

Input fram Parents ingut trom Students
TEACHER ID' | Emotional Support | Learning Support | Communication :mm mu
T = = = 4 4
35704 L. L
67564 & -
119460 g :
219267 A =
548382 . :
581462 . 2
583858 : 4

Teacher-Level Item Agreement

The following pages include item agreement percentages for teachers at your school who had at least 10 responses
from students or from parents. Please provide each teacher with a copy of his/her results page. Each page may be
shared only with the teacher whose Cactus ID is on the page.
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Teacher (0 = 33328

Teacher
nput from Studonts NoLR

Schioo

B e rment B ryesme nt

| TEACHER EMOTIONAL SUPPORT
My teacher cares about me, o 100% - 94%, 96%
| My teacher is nice to all the students in our class. 94% 93% 93%
My teacher is fair. . ) o ea%  9o1% 04%
My teacher will help me if | nead hel'i:-. o 100% 96% 96%
TEACHER LEARNING SUPPORT oy o -
My teacher makes me work hard every dl'!p' - 100%  96% S95%:
My teacher teaches so that | understand. Fan 100% 96% 96%
My teacher makes sure | tlke_p;;I;:hu__ -  100% 96% 0%

Teacher

Input fram Parents - Avprage

School
Average

Agreerment Agreement

TEACHER EMOTIONAL SUPPORT

This teacher treats my child fairh,r B :
Thls ttacher will heip my vy child If 'my child needs help

Thls tear.her is considerate of m]r-.':hild‘s fullnp

| This 1 mchu is a good role model for the children.
TEACHER LEARNING SUPPORT .

This teacher teaches so that my child understands.
lam pleased with how much my child is learning in thls teacher's class.
“This teacher challenges my € child acaden'ul:alhr
This teacher helps my child i feel confident in his or her learning. )
'TEACHER COMMUNICATION )

This teacher Is respunshe to rmy requests for communication.

This teacher communicates important information in atlmrlv manner.

This teacher is clear and concise when commu nicating with me.

I | am satisfied with the methods this teacher uses to communicate with
me (i.e. emalil, websites, notes, ate.).

STATE
Averape
BEreement

95%
4%

11



Teacher 1D = 357

wim Studerts

inprul Frg

TEACHER EMOTIONAL SUPPORT

BEregmient

nput from Parents N-

TEACHER EMOTIONAL SUPPORT
This teacher treats my child fairly,
This teacher will help my child If my child neads h;Ip,
This teacher is considerate of my child's feelings.
This teacher is a good role model for the children.
TEACHER LEARNING SUPPORT
) Th_htEId'? teaches o that |_'|'n,|l child ﬁnderstuu:ls
I am preased wi‘rh how much my - child Is IElmlrlg in this teacher's class,
This teacher ¢ chalhnges rvy child acadernltalhf

This teacher heips my ¢ child feel confident in his or hier learming.

TEACHER COMMUNICATION
This teacher is responsive to my requests for communication.

This teacher is clear and concise when communicating with me.

This teacher communicates importa nt information in ﬁrﬂnlr mannir,

My teacher cares about me. 1005
My teacher is nice to all the students in our class, 95%
My teacher Is fair. 5%
My teacher will help me if | need help. 100%
| TEACHER LEARNING SUPPORT o
Mvtea cher makes me work hard !uzr'l,.r_da; - 100%
My teacher tEich:i so that | understand. - 100%
My teacher makes sure | take part in :I;ss S 100%

Teacher

bverage
Agresment

STETE

SRl
e b Buerage

ARrocment Aprepment

Agreement

9% 9%
93% 93%
Ce1% 94%
9%  96%
Cee%  96%
96% 96%
96% 9% |

STATE
Average
Agreement

School
Mhyarage

95%

| am satisfied with the methods this teacher uses to communicate with
me [|.e. email, websites, notes, etc.).
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Teacher [ = 67564

irpaat frovem Stugients M= 23

Teacher School

Input from Parents N= Average Byverage

Agreement  Agreement

TEACHER EMOTIONAL SUPPORT

This teacher treats my child fairky.

This teacher will help my child if my child neads halp.
This teacher is considerate of my child’s flallng:.

This teacher is a good role model for the children.
'.I'EM:HEH LEARNING SUPPORT

TEACHER EMOTIONAL SUPPORT - _
My teacher cares about me. . 90% 94% 96%
My teacher is nice to all the students in our class. 3 95% 93% 93%
My teacher is fair. - 89% 91% 4%
My tEicher;H help rr;e- ifl ne:d help. - qoog - E’H_ S Nﬁa

| TEACHER LEARNING SUPPORT - . -

| My teacher makes me work hard every day. o Tm_ss ) 96% 96%
My teacher teaches so that | understand, - 95%  96%  96%

| My teache r makes sure | take part in class. - - 100% 95 96%

STATE
Average
Agreement

lam pl:a:.ied_wl'rh how much my child is learning in this teacher's class,
This teacher challenges my child academically. '

This teacher helps my child feel confident in his or -I;!-?Ie.lrnhg.
TEACHER COMMUNICATION

This teacher is responsive to my requests for communication.
This teacher communicates important information in a timely manner.

This teacher Is clear and concise when commu nicating with me.

| am satisfied witFt.he methnd; tﬁh teacher uses to communicate with
me {i.e. email, websites, notes, etc.).

13



Teacher 1D = 115460

TEACHER EMOTIONAL SUPPORT

My teacher cares about me, 100% 94% 96%
My teacher is nice to all the students in our class, 100% 83% 93%
My teacher is fair. e 100% 91% 94%
My teacher will help me if | need help. _ 100% 96%  96%

| TEACHER LEARNING SUPPORT ) - —

My teacher makes me work hard avery day. 100% .QEH.. ) ?ﬁﬁ
| My teacher teaches so that | understand. - 100%  96%  96%
My tea cher makes sure | take part in class. 100% 96% 6%

Teacher School STATE

Inpuet from Parents N= Average Average Bverage
Agreement  Agreement  Agree

TEACHER EMOTIOMAL SUPPORT
This teacher treats my :hild farl'.r o  o5%
This teacher will help my child If my child needs help. RS 96%
This teacher Is considerate of m‘yl'_l:iih_f:flllhﬂl. 93%
This teacher is a good role model for the children. - - 95%
TEACHER LEARNING SUPPORT N o
“This teacher tea teaches so that my child understands. N - - . - 95%
Iam plﬁlsed with how much mychi:l is l-EIITlII'IE in this teacher’s class. a3%
This teacher challenges my child academically, S 94%
This teacher helps my child feel confident in his or her learning. o 4%
TEACHER COMMUNICATION - .
This teacher is respunshre tonm m'lr raquests for communication, - o - 95%
This teacher communicates important information in a timely manner. g94%
This teacher iz clear and concise when comm unimlrgwith me_ 95%
| am satisfied with the methods this teacher uses to communicate with E_m
me (l.e. email, websites, notes, etc.).
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Teacher 0= 219267

frcum Students, N=id

TEACHER EMOTIONAL SUPPORT
Ll'hrlnl:her Cares nhuyt_n_m.

My teacher is nice to all the students in our class.
My teacher is fair.

My teacher will help me if | need help.

TEACHER !.E!.RHIHG SUPPORT
My t:al:h:r makes me work hard every day.

My teacher teaches so that | unﬂerstnnd

M'gr teacher makes sure I take part I-n dassu

Input from Parents M=

TEACHER EMOTIONAL SUPPORT

Thls teacher treats my child fairly.

~ 100% 94% 965%
100% 93% 93%
32% 31% " oa%
100%  96%  96%
100% 96% 96%
100% 96% 96%
100% 96% 9%6%

STATE
Averaga
Bgreement

school
Aupragno

Bgrecment

Averapge
nng"?"'ﬂ ent

95%

Tl'ns teacher will help my c r.hlld if my child needs help.
This teacher is considerate ufml.l child's feelln;s
This teacher is a good role model for the children.
TEACHER LEARNING SUPPORT

This teacher teaches so that my child understands.
1am pl-aased with how mu:h my ¢ child is Iumlnu in this teacher's chss
This teacher challenges mv child academic.alr-.r R

96%
93%
5%

95%
93%
94%

“This teacher helps my child feel cnnﬂdent In hls or her Iearning_
TEACHER COMMUNICATION

This teacher is responsive to my requests for communication.

This teacher communicates im portant information in a timely manner.
This teacher is clear and conclse when communleating with me.

me (i.e. amail, wabsites, notes, ete.).

| am satisfied with the methods this teacher uses to communicate with

94%

94%
955%

S4%

15



Teacher [D = 548382

Svhool STATE

ek from Stosdents e 2 Aoraan Akt S A J‘I.'.'I'-r.ll:l'

Bgpreemaent O peE el Sproemient

| TEACHER EMOTIONAL SUPPORT . —
| My teacher cares about me. 100% 9% o6% i
My tl.-acheria- nice to all the students in our class. - 100% - 93% 93%
My teacheris fair. B 95% 91% o4%
My teacher will help me if | need help. 100% 96% 96%
TEACHER LEARNING SUPPORT - ]
_Mal:hgr makes me work hard every day. o - 95% 965 I
Hy_‘.‘ﬂm:r_tﬂdm 50 that | understand. 100% - 96% 5%
My teacher makes sure | take part ii!aass. — - 100% 96% 5%
Teacher School STATE
Input from Paronts N Avarage Average Average
Bgrewement Apreamant Agreament
T'EAEHEII EMOTIONAL SUPFORT |
Thls l:r.a-:her treats my child fairly. . ) 95%
This teacher will help my child if my child needs help. o 9%
ﬂtia:her_h cunsndtm‘t‘e of my child's feelings. o a3%
This teacher Is a good role model for the children, S Tosk
TEACHER LEARNING SUPPORT - - B
This teacher teaches so that my child understands. . - g%
| am pleased with how much my child is learning In this teachers class. 93%
This teacher challenges my child academically. a4
This teacher hulps my child feel confident in his or her learning, - 94%
TEACHER COMMUNICATION -
This teacher is responsive to my requests for communication, e 96%,
This teacher communicates important information in a timely manner, a4%
This teacher is clear and concise when com munlcaﬂng with ma, - 958
| am satisfied with the methods this teacher uses to communicate with - - a4%

me (.2 email, websites, notes, etc.).
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Teacher |D = 581462

livpt feorm Students N=23

TEACHER EMOTIOMAL SUPPORT
| My teacher ‘:_E"E about me. I 75% 4% ' 96%
My teacher 15 nice to all the stua!;ltTln our class, - Td% - 93% 93%
My teacher Is fair. C a1% 91%  94% |
My teacher will help me if | need help, T5% . EEE 96, .
TEACHER LEARNING SUPPORT - - ) ]
My teacher makes me work hard every day. - 84% B 95‘; o 5%
My teacher teaches mﬁt i ﬁnd_eaand. - Eu'is.' - 96% R, i
My teacher makes sure | take part in class. —— sk 96% 965
Teacher School STATE
Ingut from Parents M= Auerage AvVErage Average
Agreamient ARresmeant Agresiment
TEACHER EMOTIONAL SUPPORT
This teacher treats my child fairy. = 95%
This teacher will help my child if my child needs help. e 96k
This teacher is considerate of my child's feelings. . 93%
This teacher is a good role mudal for the children, o g5
TEACHER LEARNING SUPPORT .
This teacher teaches so that my child understands. T 85% |
1 am pleased with how much my child is learning in rhrs teacher’s class. - 93%
“This teacher challenle: my child academically. ) 9%
This teacher helps my child feel confident in his or her learning 94%
TEACHER COMMUNICATION N —
This teacher is respnnswe to my requests for communication. = T
This teacher communicates Impnrtant infarmation in a timely manner. T
This teacher is clear and concise when mmmunitatlr!;wlth me. 85%
| am satisfied with the methods this teacher uses to mmmunic,ate with N
me [i.e. email, websites, , notes, etc.). 9%
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Teacher ID = 683858

npul froan Stuclents B

Teacher Schoel STaTE

AYEBTH B Bl d g Buerage

Apresment =L T T Agresment

TEACHER EMOTIONAL ELJF_FET_ - -
My teacher cares about ma. S B8% 94% 96%
My teacher is nice to all the students in our class. 88% 93% 93%
My teacher is fair, - BB 91% 94%
My teacher will help me If | need help, 100% 96%  96%
TEACHER LEARNING SUPPORT e ) i - '
My teacher makes me work hard & Bvery :Ia'.r = 94% 96% 96%
My teacher teaches so that | understand. ) i 100% 96% 6%
My teacher makes sure | take part in class, o 100% - 9e% 96% |
Teacher School
nput from Farents M Awerage Average
Agresment Agreement  Agreement
TEACHER EMOTIONAL SUPPORT
Th!i teacher treats my child fairly. . Eﬂ.—
This teacher will help my child if my child nzdﬁel_p - o  96%
This teacher is considerate of my child’s feelings. - 93%
This teacher is a good mlimudﬂforthe children. - __ B - 95%
TEACHER LEARNING SUPPORT o S N
This teacher teaches so that my child understands, i 95%
I am pleased with how much | my child is learning in this teacher's class. - 935
E This teacher chulleng!s my child an:a-d_éﬂTal-,r = 4%
This teacher helps my child feel confident in his or her learning. -  ad%
TEACHER COMMUNICATION '
“This teacher is responsive to my requests ; for communication. apa— éﬁ%_'
This teacher communicates im portant information in a timely manner, h YT
This teacher is clear aﬂ concise when communicating with me. R B 95%
I am satisfied with the methods this teacher uses to communicate with ) a4%
me (i.e. email, websites, notes, etc.).
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